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ABSTRACT
Increasing Fluency and Comprehension through Repeated Reading

Researcher:  Jennifer Sanon, B.A. in Ed., CWU
ML.Ed., Heritage University
Chair Advisory Committee: Robert P. Kraig, PhD.

This study was conducted to determine if an increase in reading fluency
practice would result in higher fluency scores on the DIBELS fluency test and
higher comprehension on the weekly Harcourt Trophies comprehension tests,
This study took place at Bridgeport Elementary, a small rural school located in
Northeastern Washington. The school had 398 students and was 84.7% free and
reduced lunch. In order to raise reading comprehension and consequently reading
scores on the WASL, an intervention was needed. The intervention of Repeated
Reading was introduced. Student survey results indicated students were more
confident after using the intervention. The statistical results indicated that
although the student’s fluency increased significantly with practice, their

comprehension did not show the same gains.
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CHAPTER 1

Introduction

Background for the Project

In 2001 President George W. Bush signed a law called No Child Left Behind
(NCLB) which was to raise the country’s educational standards by setting the bar
higher and solidifying expectations as a nation. Each state was to come up with
how they would meet these new expectations that were now mandated by law.
Washington State came up with the Washington Assessment of Student Learning
or the WASL. This test was originally given at the fourth, seventh, and tenth
grades, testing in reading, math, writing, and listening. The listening portion was
later dropped and science was added. The grades tested in were also added as third
through eighth graders and tenth graders were tested annually.
(OSPIwww.k12.wa.assessment/default.aspx).

If students did not make a specified amount of growth on their WASL tests
from one year to the next, adequate yearly progress (AYP), the school was put on
probation. If the school continued to not make AYP for two consecutive years,
they were put on step 1. This step involved parents having had the option to send

their children to another school in the district that had made AYP. AYP Schools
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also received funds for school improvements. There also needed to be a revision
of the school improvement plan. If AYP was not met for three years in a row,
schools were placed on step 2. This involved there needing to be a change in the
curriculum. Interventions were continued so that students received more practice
and thus mastery over weak areas. Parents again had a choice of which school to
place their child.

Reading was found to be a crucial element in academic success across the
curriculums. Therefore, this study focused on the improvement of reading,
specifically in the area of reading fluency. Fluency was picked because there
seemed to be a correlation between reading fluency and reading comprehension as
stated by Ardoin, Williams, Klubnik, and McCall (2009). Reading fluency was
composed of three main elements; word reading accuracy, reading rate, and
prosodic, which involved the pitch, stress patterns, and expression in reading
(Hudson, Lane, and Pullen, 2005). Repeated Reading (RR) was chosen as the
intervention to improve both reading rate and word accuracy. Proof of
improvement in word accuracy and reading rate was to be tested with the DIBELS
fluency test. Proof of improved comprehension was to be tested on the
comprehension tests at the end of each week’s story in the Harcourt reading series

that was used by the control group.



Statement of the Problem

Bridgeport Elementary School, a small rural school located in North Central
Washington, had seen their scores on the Washington Assessment of Student
Learning (WASL) fluctuate the past three years. The WASL tested four areas of
study; reading, writing, math, and science. The reading scores for fourth graders
had been at 63% in 2006-2007, then they had dropped to 35.3% in 2007-2008,
then they went back up to 64.8% in 2008-2009. Math had continued to decrease
all three years, 37% in 2006-2007, 33.3% in 2007-2008 and 25.9% in 2008-2009.
Writing had stayed about the same all three years; 43.4, 43.1% and 44.4%.
Science went from 37.5% in 2007-2008, to 7.7% in 2008-2009. This had resulted
in Bridgeport not reaching their required adequate yearly progress (AYP) as
required by the No Child Left Behind Act (NCLB) of 2001. Since AYP had not
been met for two years in a row, the school was placed on step two as required by

NCLB regulations.

The demographics of Bridgeport School District in the 2008-2009 school year
were as follows: The district had a total enrollment of 780 students. The district
was 87.4% Hispanic, 11.4% White, 0.4% Black, and 0.8% American
Indian/Alaskan Native. There were more males (54.5%) than females (45.5%).

The on-time graduation rate was 78.1% and the dropout rate was at 4.5%.



Language was also a big problem. Since Bridgeport had a very high Hispanic
population, many of those students (44.6%) were in the Transitional Bilingual
program or the Migrant program (20.1%). Because many of the parents did not
understand or speak fluently in the English language and many were
under educated themselves, parents could not help their children with the
homework. The school also had 11.8% of its students in the Special Education
program.

Another prevalent problem was poverty. The school was located in a very
low socio-economical area. The school decided to go school wide with their free
breakfast and lunch program, with 87.5% of their children qualifying for that
program. They also decided to offér free breakfast and lunch during the summer
for anyone up to18 years of age.

This researcher decided to focus on reading for this stildy because the ability
to read, and read well, was a critical element which affected all other subject
areas. The specific focus of this study was on reading fluency. In 1995 the
National Assessment of Educational Progress (NAEP) did a study which found a
correlation between how fast a person reads and their ability to comprehend what
they had read. (www.learningrx.com/reading-fluency.htm)

This study tested the hypothesis that students who received extra fluency

instruction would score higher in fluency and comprehension on the DIBELS and
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Harcourt Trophies reading tests, than students who did not receive the extra
fluency instruction. It was expected that the students who had received the extra
weekly fluency practice would have felt more confident and comfortable about
taking the DIBELS and Harcourt Trophies reading tests than those who did not.
Purpose of the Project

The purpose of this study was to determine if the practice of reading fluency
was a viable intervention to increase student achievement on both the DIBELS
and Harcourt Trophies reading comprehension test. It was also to determine if the
students’ confidence in their test taking ability would increase with the fluency
practice.
Delimitations

This study, which was conducted during the 2009-2010 school year, involved
I8 fourth grade students, 10 boys and 8 girls, from Bridgeport Elementary School
located in Bridgeport, Washington. The class was a mixture of Anglo and
Hispanic students, with most of the Hispanic student speaking Spanish at home
and learning English because they lived in and went to school in America and
were considered 1% generation English speakers. All students received free

breakfast and lunch because of the high poverty rate in the district.



The class as a whole did not receive any special fluency interventions the first
half of the year, and then were given the specified reading intervention the last
half of the year. The assessment tools used to see if there was an increase in
fluency and reading comprehension between the first half of the year when
compared to the second half of the year, were the DIBELS fluency test and the
Harcourt Trophies comprehension tests.

Assumptions

There were specific things the researcher assumed when conducting this
study. One was that the students tried their hardest by giving full effort on the
DIBELS fluency test, the three times it was given; the pretest and post test the first
half of the year and post test the last half of the year. It was also assumed that the
students gave their full effort while practicing their repeated readings, which was
the provided fluency intervention, the last half of the year. Another assumption
was that the students gave full effort while taking their Harcourt Trophies reading
comprehension test. Also assumed was that all students answered their
intervention survey honestly. Consideration was also given to the fact that reading
rate or speed was influenced by the type of literature being read. When reading
nonfiction or informational articles, the reading rate was slower than when

reading fiction or for entertainment. The last consideration was that as the year



progressed the Harcourt Trophies reading series got harder. By the last quarter the
students in this study were reading above their grade level, and were in a fifth
grade reader.
Hypothesis

Students who receive Repeated Reading fluency instruction will score
significantly higher on their second semester post DIBELS fluency test than
students who did not receive Repeated Reading fluency instruction. Students who
receive Repeated Reading fluency instruction will score significantly higher on
their second semester Harcourt Trophies comprehension tests than students who
did not receive Repeated Reading fluency instruction. Students who receive the
fluency practice of Repeated Reading will report being more confident taking
their DIBELS and Harcourt Trophies feading tests than students who did not

receive the fluency practice of Repeated Reading.

Null Hypothesis

Students who receive Repeated Reading fluency instruction will not score
significantly higher second semester on their post DIBELS fluency test than
students who did not receive Repeated Reading fluency instruction. Students who
receive Repeated Reading fluency instruction will not score significantly higher

on their second semester Harcourt Trophies comprehension tests than students



who did not receive Repeated Reading fluency instruction. Students who receive
fluency practice will not report being any more confident taking their DIBELS and
Harcourt Trophies reading tests than students who did not receive fluency

practice.

Significance of the Project

The purpose of this study was to find factual data to support the hypothesis
that the practice of fluency through a designated intervention would increase both
fluency, as tested by the DIBELS, and would also increase reading
comprehension, as tested by the Harcourt Trophies comprehension tests. This
study used repeated reading as the fluency intervention'to determine if it was
considered a best practice in improving reading fluency and comprehension. The
results of this study would influence which reading interventions Bridgeport
Elementary School would utilize in order to see the greatest gains in their
students’ reading comprehension, as measured by the WASL.

Procedure

For the purpose of this study the following procedures were used.

1. Permission to conduct this research study with students from Bridgeport
Elementary School was obtained from the principal, Michael Porter (see

Appendix A).
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2. Survey was developed and permission to administer was granted by Michael
Porter (see Appendix B).
3. Research was conducted to find the best reading fluency intervention,
4. Repeated reading was chosen by the researcher as the fluency intervention,
5. Permission was granted by Principal Michael Porter to use the repeated
reading intervention (see Appendix C).
6. A DIBELS test was given to all students at BES the third and fourth week of
September 2009, by the Reading Coach.
7. The scores were tabulated for Mrs. Sanon’s reading switch class (see
Appendix D).
8. Students were taught reading in their specified reading groups with no specific
interventions, {or the first semester,
9. Weekly scores on the Harcourt Trophies story comprehension test were kept
and tabulated (see Appendix E).
10. Students were given a DIBELS test at the end of the first semester.
11. Scores were tabulated and compared to previous test scores (see Appendix F).
12. Reading intervention, repeated reading, started in the fourth grade classroom
on January 25, 2010.

13. Repeated reading was used daily during the Harcourt Trophies reading
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instruction time.

14. Weekly Harcourt Trophies comprehension tests were taken and tabulated (see
Appendix G).

15. At the end of the second semester another DIBELS test was given.

16. Scores were tabulated and compared to mid-year scores (see Appendix H).

17. Survey was given to fourth grade students to assess how they felt about
reading and to determine if their confidence level had increased from the
beginning of the year (see Appendix I).

18. Resﬁlts from the study were examined, t- test tabulated, and conclusions were
Drawn (seec Appendix J).

19. Meeting with Michael Porter and Reading Team was conducted to see if the
intervention of repeated reading would be implemented school wide.

Definition of Terms

For the purpose of this study, the following terms are defined:

Adequate Yearly Progress. The specified percentage amount a school needed to

improve on their WASL scores from the previous year.

Dynamic Indicators of Basic Farly Literacy Skills. An assessment given to

primary students to measure fluency, phonemic awareness, phonics, and

comprehension.
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Elementary and Secondary Education Act. Mandates the testing of students to
close the gap between the academic achievement of poverty-classified students
and non-poverty students.

Migrant Education Program. Established under ESEA as reauthorized under
NCLB (2001), receives a federal grant to establish or improve, directly or through
sub-grants to local operating agencies, programs of education for migratory
children.,

National Assessment of Educational Progress. The only nationally representative
and continuing assessment of what America’s students know and can do in
various subject areas.

National Reading Panel. A United States government body, framed in 1997 at the
request of Congress. They were to review research on how children learn to read
and determine which methods of teaching reading are most effective based on the
research evidence.

National Report Card. States how individual states are measuring up to each other
and the Nation’s standards.

No Child Left Behind. A law signed in 2001 by President Bush to raise the

country’s educational standards.
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Office of Superintendent of Public Instruction. A report card on how Washington

schools are doing.

Reading fluency. The ability to read at a rapid rate, with word accuracy, and with

prosodic (expression). (Hudson, Lane, and Pullen , 2005).

Reading Switch. Students walk to a reading group at their particular reading level.

Repeated Reading. The reading of a passage a number of times.

Transitional Bilingual. Based on an educational theory that states children can

most easily acquire fluency in a second language by first acquiring fluency in their
native language.

Washington Assessment of Student Learning. Washington State’s state wide test

in response to the NCLB law of 2001.
Acronym
APY. Adequate Yearly Progress.
BES. Bridgeport Elementary School.
CBM. Curriculum-Based Measurement
DIBELS. Dynamic Indicators of Basic Early Literacy Skills.
ESEA. Elementary and Secondary Education Act.
NAEP. National Assessment of Educational Progress

NCLB. No Child Left Behind.
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NRP. National Reading Panel
OSPI. Office of Superintendent of Public Instruction..
RR. Repeated Reading,

WASL. Washington Assessment of Student Learning.
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CHAPTER 2
Review of Selected Literature
Introduction
This chapter has been organized around the following topics: (a) No Child
Left Behind (NCLB) /WASL/AYP, (b) Reading Measurements, (c)

Fluency/Repeated Reading, (d) Reading and Cognitive Ability, and (e) Summary.

No Child Left Behind (NCLB)/ WASL/AYP

The NCLB act of 2001 was a reauthorization and amendment of federal
educational programs that were established under the Elementary and Secondary
Education Act (ESEA) of 1965. The bill was intended to make the United States
more accountable in the teaching of the core academics such as reading, writing,
and math. It was to uniform standards nation wide and while it had focused on all
students, it specifically targeted groups of students that had normally been left
behind. Each state was to come up with its own assessment, but each had to have
four main areas addressed in its chosen assessment: accountability, flexibility,
research-based education, and parent options.

Washington State chose to develop a state wide test called the Washington

Assessment of Student Learning or WASL. This test measured a students reading,
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