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ABSTRACT 

The purpose of this quantitative study was to determine whether TSE 

students increased independent driving practice when families received a school 

newsletter with practice suggestions as measured by student reporting of 

independent practice hours.  To accomplish this purpose, a review of selected 

literature was conducted.  Additionally, participating student surveys data was 

obtained and analyzed from which related inferences, conclusions, and 

recommendations were formulated.  An analysis of data indicated that when the 

families of Traffic Safety Education students received school newsletters 

containing practice suggestions, the students reported a greater number of 

independent practice hours when compared with Traffic Safety Education 

students whose families did not receive school newsletters containing practice 

suggestions. 
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CHAPTER 1 

Introduction 

Background for the Project 

The Washington State Patrol, Department of Licensing and Office of the 

Governor established the “Target Zero” plan in 2000 to aggressively decrease the 

number of traffic deaths statewide.  The plan established a goal of zero deaths on 

Washington roads by the year 2030.  Following Washington Legislative approval 

of RCW 28A-220 in 2000, enhanced funding for public school traffic safety 

programs was removed and traffic safety instruction from private driving schools 

in Washington State emerged as the primary method for the preparation of young 

drivers.  As a result, traffic authorities in Washington State have come to depend 

on private driving schools to be most effective in reaching their goal. 

Statement of the Problem 

The mission of Traffic Safety Education (TSE) has focused on assuring 

that students became safe and responsible drivers.  Driving practice has been an 

area of the education process that TSE instructors had little control over.  

However, while TSE students are usually able to write correct answers on 

assignments, understand video presentations, and answer questions during 

discussions, evidence still does not exist to confirm that habits for successful 

driving have been instilled in driver candidates. 
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Phrased as a question, the problem which represented the focus of the 

present study may be stated as follows: Will Traffic Safety Education students 

increase independent driving practice when families receive school newsletters 

with practice suggestions as measured by student reporting of independent 

practice hours?  

Purpose of the Project 

The purpose of this quantitative descriptive study was to determine 

whether TSE students increased independent driving practice when families 

received a school newsletter with practice suggestions as measured by student 

reporting of independent practice hours.  To accomplish this purpose, a review of 

selected literature was conducted.  Additionally, participating student survey data 

was obtained and analyzed from which related inferences, conclusions, and 

recommendations were formulated. 

Delimitations 

The study was conducted during two eight week periods during fall and 

winter months from 2006 - 2007 when weather conditions were unpredictable.  

The location of the study was Benton City, a mostly rural community of Eastern 

Washington.  Students involved in the study ranged in age from fifteen to 

seventeen years.  The students were enrolled in a class created by a private 

driving school with classroom sessions that met twice weekly totaling four hours.  

Thirty hours of in-class instruction and four hours of behind-the-wheel instruction 
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were provided.  Of 39 students enrolled in the TSE class, 11 received a traffic 

safety newsletter with practice suggestions mailed to their parents.  The remaining 

11 students did not receive a traffic safety newsletter with practice suggestions 

mailed to their parents. This project was not meant to generalize to all 

populations. 

Assumptions 

An assumption was made by the researcher (Michael Carlson) that 

participants had access to practice vehicles and supervision required for 

independent driving practice.  The researcher also assumed the in-class instruction 

properly trained participants with knowledge essential for completing independent 

driving practice.  For validation of the second assumption, the driving school 

underwent an annual State of Washington course audit and program certification 

review.  Finally, it was assumed that Traffic Safety Education students will 

increase independent driving practice when families receive school newsletters 

with practice suggestions as measured by student reporting of independent 

practice hours. 

Hypothesis 

Traffic Safety Education students will increase independent driving 

practice when families receive school newsletters with practice suggestions as 

measured by student reporting of independent practice hours. 
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Significance of the Project 

From 1960 to 2000, the population of Washington State doubled, while 

the population of Benton County, the location of this study, increased by more 

than double (Social Science Data Analysis Network, 2006).  Those increased 

population pressures and uncharted technology pressures (e.g. stop lights, traffic 

signs and signals, new road constructions, etc.) combined to create driving 

environments that called for a very sophisticated and prepared driver.   

In 2001, the Washington State Legislature passed RCW 46.20.075 which 

required new drivers under age eighteen to present certification by his or her 

parent, guardian, or employer to the department indicating that the applicant has 

had at least fifty hours of driving experience, ten of which were at night.  As a 

result, the public needed guidance to understand the new regulations and to 

properly meet the needs of new teen drivers (Washington State Legislature, 

2001). 

In 2000, Washington State Legislative approved of RCW 28A-220 that 

removed enhanced funding from public school TSE programs.  Without adequate 

funding, the majority of public school TSE education programs gradually closed 

down.  The primary source of formal traffic safety education in Washington State, 

therefore, became the domain of private driving school programs.  Private driving 

school programs accepted the responsibility to connect new teen drivers with the 

new requirements for licensure.  For private driving schools to be successful, a 
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team effort was needed.  Essentially, these schools needed to connect with parents 

and not just the teen who showed up in the classroom each day (Washington State 

Legislature, 2000). 

Procedure 

During 2006, Demographic statistics were obtained from the Washington 

State Office of Superintendent of Public Instruction (OSPI).  The OSPI data has 

been used as a state standard and reported by every public school in Washington 

State.  These data were also deemed valid for the present study because all of the 

participants came from Kiona Benton High School (KBHS). 

All 39 participating students included in the study were selected at 

random.  In the same manner, participants were assigned to control and treatment 

groups as follows:   

Control Group (X): Students whose parents did not receive a TSE 

newsletter. 

Treatment Group (Y): Students whose parents received a TSE newsletter. 

The identity of the students receiving the newsletter was withheld from the 

classroom and behind-the-wheel instructors in order to remove any prejudice that 

might be caused by knowing whether a student was receiving extra treatment.  

Five newsletters (Appendix C) were mailed to the home address of students and 

addressed to the parent or guardian of the randomly selected students.  The 

newsletters were distributed at an interval designed to match preparation periods 
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for each of the four behind-the-wheel drive lessons.  The first newsletter was 

mailed the day after the first class period and the remainder were mailed every 

other week for the eight week tenure of the course. 

Independent driving practice time was recorded twice weekly during class 

periods by students using a student practice tracker form (Appendix A) that was 

kept in individual student folders.  Students reported practice hours each week 

throughout the eight week course.  A satisfaction survey (Appendices B-1 and B-

2) was completed by the parents of participating students to elicit approval levels 

for communication between the school staff and the families.  The follow-up 

survey also evaluated whether the parent knew how to help the student practice.  

Data collection occurred at the beginning of each class period.  Students used the 

practice tracker form to record hours of independent practice.  The hours were 

totaled for each individual student and used to compare treatment and control 

groups. 

Definition of Terms 

Significant terms used in the context of the present study have been 

defined as follows: 

behind-the-wheel.  Behind-the-wheel was any learning a student did while 

in the car. 

descriptive statistics.  Data analysis techniques enabling the researcher to 

meaningfully describe many scores with a small number of numerical indices. 
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independent driving practice.  Independent driving practice occurred when 

students did driving practice outside of instructor supervision. 

intermediate driver license.  The licensing requirements in the State of 

Washington required new drivers under the age of eighteen to have completed 

fifty hours of independent driving practice with ten of the fifty being completed at 

night.  

practice tracker.  A form used for the reporting of independent driving 

practice hours. 

quantitative research.  The collection of numerical data to explain, predict, 

and/or control phenomena of interest. 

random sampling.  The process of selecting a sample in such a way that all 

individuals in the defined population have an equal and independent chance of 

being selected for the sample. 

survey research.  Statistical surveys are used to collect quantitative 

information about items in a population with respect to one or more variables. 

Acronyms 

KBHS.  Kiona-Benton High School 

OSPI.  Office of Superintendent of Public Instruction 

TSE. Traffic Safety Education 
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CHAPTER 2 

Review of the Literature 

Introduction 

The review of literature and research summarized in Chapter 2 has been 

organized to address the following topics: 

Traffic Safety Education 

Parent Involvement 

Newsletter Communications 

Summary 

  Current data were identified through an on-line computerized literature 

search using the Internet, Proquest, and a hand-search of related, supplemental 

materials. 

Traffic Safety Education 

Traffic Safety Education (TSE) provides a venue for the preparation of 

inexperienced drivers and an opportunity to obtain experience early in their 

driving careers.  Friedland, Trebilcock, and Roach (1990) identify that TSE is the 

method by which governmental systems target the high risk driving groups and 

enact interventions that will limit undesirable driving behaviors.  Since young 

drivers represent a disproportionate percentage of the accidents (U.S. Department 

of Transportation, 2005), they are the frequent focus of TSE programs.  Friedland, 

Trebilcock, and Roach (1990) add that it is inconclusive whether the over-
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representation of young drivers in accidents can only be explained by their 

inexperience with driving or through be explained by behavioral and 

environmental factors such as aggression, immaturity, or peer pressures that are 

specific to young people.  To the extent that driving inexperience contributes to 

novice driver accidents, interventions that reduce teen driving exposure will have 

a positive correlation through extending driver preparation.  Considering 

immaturity and related factors, interventions that extend the preparation of novice 

drivers will be more effective in reducing traffic accidents by preventing or 

reducing the driving of our most dangerous driving population.  Today’s 

interventions of required TSE courses for novice drivers may inherently reduce 

the accident rate among teen drivers by having them obtain licensure at an older 

age.  Thus, if they are required to wait to drive while completing the TSE course, 

fewer accidents will occur because they are less affected by immaturity while 

driving unsupervised. 

While Traffic Safety programs have varied from one community to the 

next, the consistent hallmark was the connection of Traffic Safety Education 

professionals with beginning teen drivers.  The goal was to provide a classroom 

environment where “…driver education/training be a superior way to learn basic 

driving skills, and there is some evidence that this goal can be achieved.  For 

example, in the landmark DeKalb study, those who received the maximum 

training scored higher than the minimum training and control groups on an on-
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road performance test.”  Improved skills meant students were better prepared for 

the conditions they found on the roadway (Williams, 2006). 

Curriculum for traffic safety education has developed as varied as there 

the types of students that are enrolled in the classes, driving tasks and errors, 

driving difficulties, and the development of traffic technology.  “In contrast, the 

seminal safe performance curriculum was based on an extensive conceptual task 

analysis with many hundreds of task components identified and rated as to 

criticality.  A number of curricula have been revised and improved incrementally 

over the years, seemingly with an eclectic theoretical basis” (McKnight et al., 

1991, p. 18). 

Crossan, Lane, and White (1999) observe that the integration of a skill 

such as smoothness in steering comes from experience and therefore experience is 

related to safety.  The broader objective in steering includes both motor and visual 

skills, and it is known that poor visual skills in are related to risk and 

inexperience. This gives confidence that increasing the experience of novice 

drivers will create the integration of skills and develop safer traffic systems. 

Parent Involvement 

Decades of research validated that a strong and consistent involvement of 

parents in a student’s education was an indicator of student success.  With parent 

involvement, education has become a focused three-way team that includes the 

teacher and student.  From this belief, studies were conducted to identify methods 
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for increasing parent involvement that included homework hotlines, parent/child 

activities, conferences, websites, and parent education (Ellender, & Wang, 2006). 

  Parental involvement is so powerful because the children spend the largest 

percentage of development at home.  The majority of the children’s learning is 

completed outside of school.  Cordry & Wilson observed: 

By the time Johnny X. turns one, his parents will have 8,750 hours to 

provide supervision and care for Johnny. When Johnny is ready to start 

school at the age of five, his parents will have accumulated 43,800 hours 

of time for his development and growth. (p.56). 

  According to Greenwood & Hickman (1991), Considerable research now 

documents the contribution of parent involvement to positive outcomes.  A model 

of parent involvement from the Family-School Partnership Lab offered 

motivations based on a view of parental roles.  

  Hoover-Depmsey, et al. (2005) explained that the parental role includes a 

sense of personal or shared responsibility for the child’s educational outcomes 

and concurrent beliefs about whether one should be engaged in supporting the 

child’s learning and school success.  Parental sense of efficacy for helping the 

child succeed in school includes the belief that personal actions will help the child 

learn. 

  Working relationships between students and parents was shown to 

influence student achievement.  As illustrated in the Yakima School District, 
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74.8% of students qualified for the United States Department of Agriculture Free 

and Reduced Priced Meal Program (Wilson Middle School, 2005).  Qualifying for 

Free and Reduced Priced Meals is a marker for low income families.  One of the 

keys to achievement for students from low income families was in creating 

relationships with their families (Payne, 2003). 

  Student and parent relationships that work are built by the employment of 

emotional deposits and the avoidance of emotional withdrawals.  Emotional 

deposits include the keeping of promises, kindness, clarifying expectations, 

apologies and being open to feedback (Payne). 

  Building working student and parent relationships develops a support 

system.  “No significant learning will occur without a meaningful relationship” 

(Payne, p. 143).   Having as successful support system will mean greater 

academic success fro students in low income families. 

  The roles for student education have been created by group expectations. 

Invitations to involvement from important others, including teachers, are often 

key motivators of parents’ decisions to become involved.  In other words, the 

relationship between parent and school changed when parents were asked to be 

involved (Hoover-Dempsey, et al., 2005).  West, et al. (1998) found that during 

early education, mothers provided most of the educational connection with their 

children and that more highly educated mothers made more use of workbooks and 

private tutors. 
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  A parental intervention study conducted by Somons-Morton, et al. (2003) 

concluded that when parents were engaged in regular discussions with 16 year old 

adolescents, parent-teen communication concerned with teen driving was 

enhanced for the entire nine month period.  Therefore, it was possible to reach 

parents through brief interventions and measurably improve parental restrictions 

on teen driving with some continuation beyond the intervention. 

Newsletter Communications 

  Connecting parents to the school led Ferrana & Ferrana (2005) to describe 

and organizational framework comprised of six strategies to maximize student 

achievement.  Three of these strategies are paraphrased below: 

1.  Parenting: This approach helped families establish home environments to 

support children as students by providing parent education/trainin, such as family 

literacy.  This strategy also supported school programs to assist families with 

health, nutrition, and other services. 

2.  Communication: This strategy provided effective forms of school-to-home, 

and home-to-school communications about school programs.  Schools were 

encouraged to conference with parents and to provide language translators to 

assist families.  Regular notices, memos, phone calls and other forms of informal 

communication were recommended. 
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3.  Learning at home: This strategy provided information and ideas to families 

about how to help students at home with homework and other school related 

activities, decisions and planning.  Provision was made for scheduling a regular 

time and place for home study. 

  Newsletters were commonly listed as one method of outreach for 

educational programs that attempted to increase achievement of students through 

parent involvement.  Research found that while results sometimes fell below full 

expectations, there was still produced an improvement in connections to parents 

and increases in student achievement (LeCompte, 1990).  “Comprehensive 

partnership programs should include activities for all six types of involvement, 

including workshops for parents, newsletters…” (Epstein, 2004). 

Summary 

  The review of selected literature presented in Chapter 2 supported the 

following research themes: 

1. Traffic Safety Education produced teen drivers that scored higher on 

performance tests than did control groups that did not receive program 

training, while delays in access to unsupervised driving privileges reduced the 

impact of dangerous driving behaviors.  

2. Involvement of parents in the educational process amplified the educational 

impact for students when parents were given tools to support the classroom 

experience. 
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3. When newsletters were used to supplement other communications, parents 

were empowered with timely knowledge and resources that increased 

retention of student knowledge.  
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CHAPTER 3 

Methodology and Treatment of Data 

Introduction 

The purpose of this quantitative descriptive study was to determine 

whether TSE students increased independent driving practice when families 

received a school newsletter with practice suggestions as measured by student 

reporting of independent practice hours.  To accomplish this purpose, a review of 

selected literature was conducted.  Additionally, participating student and parent 

survey data was obtained and analyzed from which related inferences, 

conclusions, and recommendations were formulated. 

Chapter 3 contains a description of the methodology used in the study.  

Additionally, the researcher includes details concerning participants, instruments, 

design, procedure, treatment of data, and summary. 

Methodology 

The researcher utilized a quantitative descriptive research methodology to 

determine whether Traffic Safety Education students increased independent 

driving practice when families received school newsletters (Appendix C) with 

practice suggestions as measured by student reporting of independent practice 

hours.  A questionnaire survey (Appendix B) was used to obtain data needed to 

compare treatment and control groups. 
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Participants 

Thirty-nine students in grades 9-12 at KBHS participated in the study.  

Participants, who ranged in age from 15 – 17 years, were all enrolled at KBHS 

and in the researcher’s private TSE course.  Students were selected at random and 

assigned to control and treatment groups as follows: 

Control Group (X): Students whose parents did not receive a TSE 

newsletter. 

Treatment Group (Y): Students whose parents received a TSE newsletter. 

Instruments  

Baseline data central to the study emanated from two primary sources.  

First, a student practice tracker form (Appendix A) was used by participants to 

report practice driving hours logged throughout the two 8-week courses.  Next, a 

follow up questionnaire survey was distributed to parents to elicit their 

generalized perceptions regarding satisfaction levels for communication between 

school staff and the families. 

Design  

This research study utilized a quantitative descriptive survey design to 

determine whether Traffic Safety Education students increased independent 

driving practice when families received school newsletters with practice 

suggestions as measured by student reporting of independent practice hours.  This 

involved collecting data from two groups of participants as follows: 
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Control Group (X): Students whose parents did not receive a TSE 

newsletter. 

Treatment Group (Y): Students whose parents received a TSE newsletter. 

Procedure  

Procedures employed in the present study evolved in several stages as 

detailed below: 

1. During 2006, demographic statistics were obtained from the 

Washington State Office of Superintendent of Public Instruction 

(OSPI).  The OSPI data have been used as a state standard and 

reported by ever public school in Washington State.  These data were 

also deemed valid for the present study because all of the participants 

came from Kiona Benton High School (KBHS).   

2. All 39 participating students included in the study were selected at 

random.  In the same manner, participants were assigned to control 

and treatment groups as follows: 

Treatment Group (X): Students whose parents received a TSE 

newsletter. 

Control Group (Y): Students whose parents did not receive a TSE 

newsletter. 
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3. The identity of the students receiving the newsletter was withheld from 

the classroom and behind-the-wheel instructors in order to remove any 

prejudice that might be caused by knowing whether a student was 

receiving extra treatment.   

4. During each of the two 8-week sessions in 2006, participants enrolled 

in private TSE courses.  Participants were given information 

describing the Washington State Intermediate Licensing Law which 

includes the requirement for license applicants under 18 years of age 

to record 50 hours of driving time outside of their TSE course. 

5. Five newsletters were mailed to the home address of students and 

addressed to the parent of guardian of the randomly selected students.  

The newsletters were distributed at an interval designed to match 

preparation periods for each of the four behind-the-wheel drive 

lessons.  The first newsletter was mailed the day after the first class 

period and the remainders were mailed every other week for the eight 

week tenure of the course. 

6. Independent driving practice time was recorded twice weekly during 

class periods by students using a practice tracker form that was kept in 

individual student folders.  Students reported practice hours each week 

throughout the eight week course.  Participants were asked to round to 

the nearest 5 minutes when tracking time. 
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7. A satisfaction survey (Appendices B-1 and B-2) was completed by 

parents that elicited satisfaction levels for communication between the 

school staff and the families.  The follow up survey also asked for an 

evaluation of personal knowledge about how to help students practice.  

Data collection occurred at the beginning of each class period.  

Students used the practice tracker form to record hours of independent 

practice.  The hours were totaled for each individual student and used 

to compare treatment and control groups.   

8. Comparison of the results of the practice tracker reports and the 

satisfaction survey were made in order to determine whether there 

were any distinct benefits or drawbacks to using newsletter 

communications with parents of TSE students. 

Treatment of the Data 

Data obtained from treatment and control groups including both the 

student practice tracker form and survey data obtained from parents provided 

essential information from which related conclusions and recommendations were 

formulated.  Specifically, the student practice tracker form was used to record 

independent driving practice time, whereas the survey of parents reported their 

overall level of satisfaction with school and family communication.   
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Summary 

Chapter 3 provided a description on the research methodology employed 

in the study, participants, instruments used, research design, and procedure 

utilized.  Details concerning treatment of the data obtained and analyzed were 

also presented.  
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CHAPTER 4 

Analysis of the Data 

Introduction 

The analysis offered in Chapter 4 will be drawn out of data collected from 

39 participants included in the study, selected at random, and assigned to control 

and treatment groups as follows: 

Treatment Group (X): Students whose parents received a TSE newsletter. 

Control Group (Y): Students whose parents did not receive a TSE 

newsletter. 

Description of the Environment 

The study was conducted during two eight week periods during fall and 

winter months from 2006 - 2007 when weather conditions were unpredictable.  

The location of the study was Benton City, a mostly rural community of Eastern 

Washington affected by the population growth pressures also felt by Washington 

State (Appendices D-1 and D-2).  Students involved in the study ranged in age 

from fifteen to seventeen years.  The students were enrolled in a class created by a 

private driving school with classroom sessions that met twice weekly totaling four 

hours.  Thirty hours of in-class instruction and four hours of behind-the-wheel 

instruction were provided.  Of 39 students enrolled in the TSE class, 11 received a 

traffic safety newsletter with practice suggestions mailed to their parents.  The 

remaining 11 students did not receive a traffic safety newsletter with practice 
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suggestions mailed to their parents.  This project was not meant to generalize to 

all populations. 

Hypothesis  

Traffic Safety Education students will increase independent driving 

practice when families receive school newsletters with practice suggestions as 

measured by student reporting of independent practice hours. 

Results of the Study 

As shown in Table 1, all groups and sessions demonstrated variations in 

reported independent practice time.  Differences range from as high as 35:15 

hours to as low as 3:10 hours.   

Session 1 had a student population of 25.  Treatment Group (X) in session 

1 reported an average of 12:08 hours of independent practice.  The Control Group 

(Y) in session 1 reported an average of 13:27 hours of independent practice.  The 

Control Group exceeded the Treatment Group by 1:19 hours on average.   

Session 2 held a student population of 14.  Treatment Group (X) in session 

1 reported an average of 18:86 hours of independent practice.  The Control Group 

(Y) in session 1 reported an average of 11:57 hours of independent practice.  The 

Treatment Group exceeded the Control Group by 7:29 hours on average.   

Table 2 represents the parent survey results.  The parents were asked 3 

quantitative survey questions along with one qualifying question that identified 

the Treatment Group (X) and Control Group (Y).  As shown in Table 2, the  
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Table 1 
Practice Tracker: Summary of student reported independent practice hours for 
Treatment (X) and Control Groups (Y), October 2006 – February 2007. 
 

        Session 1                                        Session 2 

  Treatment Group 
(X) 

Control Group 
(Y) 

  Treatment Group 
(X) 

Control Group 
(Y) 

  33:40 04:15  17:20 10:20 
  07:05 08:45  13:35 15:00 
  08:06 04:15  23:05 11:20 
  11:45 09:58  18:50   5:35 
  11:57 40:20  13:30 17:40 
  08:00 26:10  10:25 17:50 
  13:00 16:55  35:15 03:15 
  07:45   6:41    
  08:40 11:10    
  12:40 11:20    
  03:30   3:10    
  09:20 15:10    
  12:20     
 Total Hours Practiced 147:48 160:06  132:00 81:00 
 Average Hours Practiced 12:08 13:27  18:86 11:57 
 Average Difference - 1:19 + 1:19  + 7:29 - 7:29 
 

 
 

Treatment Group (X) reported a stronger connection to the idea that parents 

should be taking the student to practice.  The Treatment Group (X) in session 1 

reported a 100% understanding of the parent and student practice curriculum with 

88% of session 2 reporting this understanding.  The Treatment Group (Y) 

reported a 91% understanding for session 1 and a 75% understanding in session 2 

of the parent and student practice curriculum.   

For the second question, the Control Group (X) of both sessions showed a 

mean score of 2 out of a possible 5, whereas the Treatment Group (X) showed a 

mean score of 4 and 4.6.  The difference between the groups is also demonstrated 
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Table 2 
Parent Survey: Summary of surveys given to the parents of student participants, 
October 2006 – February 2007. 
 

        Session 1                                        Session 2 

1. “. . . I was expected to 
take my student driving.” 

Treatment Group 
(X) 

Control Group 
(Y) 

  Treatment Group 
(X) 

Control Group 
(Y) 

 “1 = Very untrue”      
 “2 = Somewhat untrue”      
 “3 = Undecided”     1 
 “4 = Somewhat true”  3  3 3 
 “5 = Very true” 6 4  2  
       
 Mean Score 5 4.6  4.4 3.8 
 Percentage 100% 91%  88% 75% 
  Combined Mean X = 4.7 Y = 4.3    
  Combined Percentage X = 94% Y = 86%    
       
       
2. “I knew how to help my 

student practice.” 
Treatment Group 

(X) 
Control Group 

(Y) 
  Treatment Group 

(X) 
Control Group 

(Y) 
 “1 = Very untrue”  2   1 
 “2 = Somewhat untrue”  3   2 
 “3 = Undecided” 1 2   1 
 “4 = Somewhat true” 4   2  
 “5 = Very true” 1   3  
       
 Mean Score 4 2  4.6 2 
 Percentage 80% 40%  92% 40% 
  Combined Mean X = 4.3 Y = 2    
  Combined Percentage X = 86% Y = 40%    
       
       
3. “How satisfied were you 

with communication. . .?” 
Treatment Group 

(X) 
Control Group 

(Y) 
  Treatment Group 

(X) 
Control Group 

(Y) 
 “1 = Very unsatisfied”      
 “2 = Somewhat unsat.”     1 
 “3 = Undecided”  2    
 “4 = Somewhat satisfied” 3 4  4 3 
 “5 = Very satisfied” 3 1  1  
       
 Mean Score 4.5 3.9  4.2 3.5 
 Percentage 90% 78%  84% 70% 
  Combined Mean X = 4.4 Y = 3.7    
  Combined Percentage X = 88% Y = 74%    
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in the percentages with the Control Group (Y) showing a competency level of 

40% when asked about parental knowledge of how to provide help to a practicing 

student.  When asked the same question, the Treatment Group (X) showed an 

aggregated competency level of 86%.  The second question highlights the largest 

divergence between the Treatment Group (X) and Control Group (Y). 

The Treatment Group (X) gave a higher satisfaction with communication 

between the driving school and the parents with a percentage of 88% while the 

Control Group (Y) gave scores that equaled 74%. 

Findings 

From the analysis of the data, a limited number of findings became 

apparent.  The problem which was the focus of this study was answered in the 

affirmative.  That is, when the families of Traffic Safety Education students 

received school newsletters containing practice suggestions, the students reported 

a greater number of independent practice hours when compared with Traffic 

Safety Education students whose families did not receive school newsletters 

containing practice suggestions. 

Summary 

Chapter 4 includes discussion of the environment, hypothesis, results of 

the study, and findings.  Data analyzed supported the hypothesis that Traffic 

Safety Education students will increase independent driving practice when 
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families receive school newsletters with practice suggestions as measured by 

student reporting of independent practice hours. 
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CHAPTER 5 

Summary, Conclusions and Recommendations 

Summary 

The purpose of this quantitative descriptive study was to determine 

whether Traffic Safety Education students will increase independent driving 

practice when families receive school newsletters with practice suggestions as 

measured by student reporting of independent practice hours.  To answer this 

question, a review of selected literature was conducted and student independent 

practice data was collected and analyzed. 

Conclusions 

 From the review of selected literature presented in Chapter 2 and the 

analysis in Chapter 4, the following conclusions were reached: 

1. Traffic Safety Education produced teen drivers that scored higher on 

performance tests than did control groups that did not receive program 

training, while delays in access to unsupervised driving privileges reduced the 

impact of dangerous driving behaviors.  

2. Involvement of parents in the educational process amplified the educational 

impact for students when parents were given tools to support the classroom 

experience. 

 

 
 
 
 
 
 



 
 
 

29 
 
3. When newsletters were used to supplement other communications, parents 

were empowered with timely knowledge and resources that increased 

retention of student knowledge.  

Recommendations 

Based on the conclusions above, the following recommendation has been 

suggested: 

1. To improve performance test scores and dangerous driving behaviors of teen 

drivers, Traffic Safety Education and supervised driving practice should be 

increased. 

2. To improve the educational impact for students, parents should be involved in 

the educational process and they should be given tools to support the 

classroom experience. 

3. To improve the retention of student knowledge, newsletters should be used to 

supplement other communications so that parents are empowered with timely 

knowledge and resources. 

4. Traffic Safety Education personnel may wish to utilize information contained 

in this study or, they may wish to undertake further study more suited to their 

unique needs. 
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APPENDIX A 

Student Practice Tracker Form 

 

 

This form was used by students to record their independent practice time.  This 

data was extracted and compiled for use in comparing control and treatment 

groups. 
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APPENDIX B-1 

Parent Satisfaction Survey

To be completed by a parent or guardian of the driver education student. 
 
Please take a moment and let us know how you felt communication was between 
the driving school and the parents/guardians during this course. 
 
 
Please circle the answer that most closely matches how you feel. 
 
I knew that I was expected to take my student driving. 
 

1 = Very untrue 
2 = Somewhat untrue 
3 = Undecided 
4 = Somewhat true 
5 = Very true 

 
I knew how to help my student practice. 
 

1 = Very untrue 
2 = Somewhat untrue 
3 = Undecided 
4 = Somewhat true 
5 = Very true 

 
How satisfied were you with communication between the driving school and 
parents/guardians? 
 

1 = Very unsatisfied 
2 = Somewhat unsatisfied 
3 = Undecided 
4 = Somewhat satisfied 
5 = Very satisfied 

 
I received newsletters from the driving school 
 
  Yes  No 
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APPENDIX B-2 

Letter to Parents 
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APPENDIX C 

Newsletter 1 
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Newsletter 2 
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Newsletter 3 
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Newsletter 4 
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Newsletter 5 
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APPENDIX D-1 

 

 
Population Growth in Washington State. From “Census 2000” analyzed by the Social 
Science Data Analysis Network (SSDAN). 

 

 

 
 
 
 
 
 

http://www.censusscope.org/aboutCensus2000.html
http://www.ssdan.net/
http://www.ssdan.net/


 
 
 

43 
 

APPENDIX D-2 

 

 
Population Growth in Benton County Washington. From “Census 2000” analyzed by the 
Social Science Data Analysis Network (SSDAN). 
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APPENDIX E 

School Demographics 

__________________________________________________________________ 
                                      
Demographics of KBHS 

__________________________________________________________________ 
White       74.2% 
 
Hispanic      23.3% 
 
African American     0.6% 
 
Asian       1.1% 
 
Native American     0.8% 
 
Male       51.8% 
 
Female       48.2% 
__________________________________________________________________ 
 
 The skills and abilities of the participants were equal due to the sorting 

that had taken place prior to group placements.  There were no significant 

differences between the students statistically to determine that the group was not 

similar. 
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