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ABSTRACT

The purpose of this project was to determine if a small groﬁp intervention would have
an impact on regular education students identified as struggling. Students were identified
as struggling based on the students’ sixth grade Washington Assessment of Student
Learning scores, the students’ current grade in literacy, teacher observations, and reading
and writing performance indicator assessments. The results of the project were positive.
The researcher found that small group instruction with students identified as struggling
did have a positive impact on student learning and achievement in a regular education

classtoom as measured by reading and writing performance indicator assessments.
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CHAPTER 1
Introduction

Backeround for the Project

During the 20® Century, many educational reforms took place in the United States
aimed at providing a better education for all 'Ame'rican' students. For Washington State,
the primary goals of reform efforts were to improve teaching and learning. In 1993, the
Commission of Student Learning embarked on the important task of establishing the
Essential Academic Learning Requirements to give teachers a framework for the
teachers’ teaching, creating an assessment to monitor student progress with the intention
of allowing teachers to be reflective on the teachers’ teaching and learning practices, and
to recommend an accountability system that rewarded successful schools and provided
support for less successful schools.

In effect, the Essential Academic Learning Requirements aﬁd the Washington
Assessment of Student Learning were born and were the primary source of change in
Washington state education for both teacheurs and students. The assessments of students’
learning in listening, reading, writing, and mathematics began in the spring of 1997 by
assessing fourth graders, and then seventh grade followed in 1998, and tenth grade in
1999 (Report card, 2009). In 1998, participation in the Washington Assessment of
Student Learning became mandatory for all public schools. Assessments for science
followed shoitly thereafter (OSPI, 2008). The listening assessment was di'opped in 2003
(OSfPI, 2009).

Once schools began administering the Washington Assessment of Student

- Learning and reéeiving the students’ test results, schools realized the students’ current
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Jevels of performance were lower than expected and hence, faced the task of preparing
the school’s students to perform at higher levels for the following year. Professional :
development for teachers, additional assistance and support for students, and curriculum
reform efforts were aimed to help students achieve higher levels of learning.

To improve students’ scores in reading, many schools turned to programs that
helped the teachers monitor students’ progress. Some schools used the Accelerated
Reader program, while many other schools used assessment systems created within.
individual districts to monitor student progress. Many schools abandoned the school’s
curriculum for curticulum highly recommended by the Office of the Superintendent of
Public Instruction and leaders in improving student performance on the Washington
Assessment of Student Learning.

While reform efforts did help to ensure higher levels of teacher preparation and
student achievement, there was still much to be done to ensure Américan children were
receiving the best education possible. Research efforts were performed in a wide variety
of content areas aimed to improve student achievement.

Statement of the Problem

Due to the accountability created under No Child Left Behind, there was an
increasing amount of pressure to raise student scores as determined by Adequate Yearly
Progress. Teachers needed to determine methods that worked, and answered the
question, what could teachers do to improve student learning to ensure that the students
were improving at the hi gflest level possible for each student to help the students meet

standards created at the state and federal levels?
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Purpose of the Project

The purpose of this study was to determine if seventh grade students in a regular
education classroom would benefit from small group instruction based on the student’s
individual needs. The project also addressed the lack of research in relation to regular
education students and small group effectiveness.

Delimitations

The sample group was small and specifically addressed students in one area at a rural
Washington intermediate school in Central Washington. The group consisted of regular
educati‘on students in sev’enlth grade. Reading and writing scores varied by student, but
overall were considered below seventh grade ‘level by at least one or more grade levels.

The group consisted of eight children, six Caucasian students, one Hispanic who

was not considered an English Language Learner, and one African American student.

‘One of the students had been retained in elementary school. The sample group consisted

of one boy and seven girls. The eight students were from a school district that was nearly
forty-percent free and reduced lunch, and primarily middle class white families. There
were other cultural groups that represented the cultural make-up of the district, but 69.3%
of the students were from Caucasian households (OSPI, 2008).

The data for the study was collected by teacher observations, student responses,
and observation of the students’ performance in the literacy classroom. The students
were given a variety of literature tests, but no tests measured fhe same skills at the same
level to serve as a pre-test and posttest for data collection. The s.tudents were also
administered one reading and oﬁe writing performance indicator assessmént during the

time of the study. Further analysis would need to be collected to describe more speéific
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comprehension and improvement in individual reading ﬂueﬂcy; as well as specific
growth in various elements of the student’s writing.
Assumptions

The teacher who imﬁlementeci the reading program was certified to teach elementary
education and was Waéhington State certified to teach secondary history and social
studies. The teacher was a third—year teacher who had taught all three years at the level
where students were tested. The teacher was trained in the use of direct instruction
methods when gpplied to reading and comprehension instruction, as well as writing
methods and best practices.

The researcher assumed instruction had been given in a consistent manner and éll
students had a similar motivation to improve the students’ literacy skills. The researcher
also assumed the learning environmeﬁt was consistent and all students were taught under
comparable circumstances.

Research Ouestion

Does small group instruction with students identified as struggling literacy students
have a positive impact on student learning and achievement in a regular education
classroom?

Significance of the Project

The purpose of this project was to determine if giving studeﬁts literacy instruction in a
small group setting would have a positive and meaningful impact on student learning and
achievement. Because of the accountability created by No Child Left Behind, every
student needed to have the opportunity to achieve at the highest level capable for the

student. The teacher needed to improve the students’ literacy skills to get the student




i'eady for the Washington Assessment of Student Learning in reading and writing at the
end of the students’ seventh grade year.

If the results of this project were positive and showed significance in the study,
teachers in the same school could have created similar learning groups to improve student
gchievement in the teachers’ classrooms. If the results had not turned out as expected,
the researcher would have needed to examine the factors that could have impacted the
growth of the students in the study. The researcher would have needed to examine other
instructional approaches to meet individual students’ needs. The project was important
because if the researcher brought the students up to grade level through interventions in
the literacy classroom, the students could have been successful in the students’ later
grades.

Procedure

In the project, eight regular education students met the qualifications for a literacy
enrichment course as determined by the literacy coach and literacy teacher. The students
were first identified as struggling during the first trimester of seventh grade. The |
researcher used data from the students’ 2008 Washington Assessment of Student
Learning scores, literacy test scores, Performance Indicator Assessments, and classroom
observations to determine if the students were struggling in the regular education setting.
Once the students were identified as struggling, the researcher administered a reading test
to the students and analyzed the results.

| The students were placed in the researcher’s literacy enrichment class for help with
the student’s literacy skills. During the time period when the students were in the

researcher’s class, the researcher made observations regarding the student’s performance




in the classroom, the student’s behavior, and the student’s confidence. The researcher

surveyed the students at the end of second trimester to get the student’s input on the

progress made during the project. Parents were given a survey to determine if any

positive progress had been made with the project. The researcher analyzed both surveys

at the end of the project, along with other data the researcher had collected.

For the purpose of this proj ect, the following steps were implemented:

1.

The researcher identified students who struggled with reading and/or writing and
benefited from small group instruction (first trimester 2008).

The researcher developed a reading survey to be administered to students that
qualified as struggling (See Appendix B).

The researcher administered the reading survey to the student participants
(Beginning of first trimester).

The researcher a;lalyzed survey results (November/December).

The researcher began small group instruction in the researcher’s literacy
classroom with the student participants (Second Trimester, beginning in
December). |

The researcher recorded differences in student behaviors, grades, academic

performahce, self-esteem, and confidence while working in the small group

setting (Second Trimester).
The researcher administered post surveys to the student participants (March

2009).

" The researcher analyzed and compared the student survey to the students’

previous responses during the students’ first reading survey (March 2009).
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9. The researcher analyzed the students’ reading performance indicator assessments
and overall performance in the literacy classroom and compared the student’s

information to the student’s survey results (March 2009).

Definition of Terms

adequate vearly progress. Adequate yearly progress was a requirement of the No Child

Left Behind Act which was signed in 2002. The Act’s primary purpose was to measure
year-to-year student achievemeﬁt in reading and mathematics as measured by the
Washington Assessment of Student Léaming. One of the requirements of No Child Left
Behind was a b.aseline_level of achievement. Students were expected to perform at, or
above the level of achievement. Each year the level of achievement increased; students
were expected to have higher levels of student achiévement’ year-to-year (OSPI, 2009).

Washington Assessment of Studentv I earning released items. After the state

administered a WASL test, the Office of the Superintendent of Public Instruction made
the Washington Assessment of Student Learning materials available online for teachers
and administrators to use with individual students. Not all of the items used on the
Wéshington Assessment of Student Learning were released; the released items were test
items given to students in previous years. Every subject assessed by the WASL had
released items available to educators.

small group setting. For the purpose of this project, small group instruction was

- determined to be no more than eight students per group.

Acronyms

AYP. Adequate Yéarly Progress

EALRs. Essential Academic Learning Requirements




ELL. English Language Learner

GE. Grade Equivalent

ML Multiple Intelligence

PIA. Performance Indicator Assessment

SIP. School Improvement Plan

WASL. Washington Assessment of Student Learning

ZPD. Zone of Proximal Development




CHAF“TER 2
Review of Selected Literature
Introduction

According to The Access Center, “language acquisition and litéracy experiences begin
at birth.” (2007, p. 1). The many children wifhout a literacy rich environment when
growing up were at a huge disadvantage in comparison to the children’s peers who did
grow up in a literacy rich environment. According to The Access Center, creating
literacy rlch environments provided students that did not havé an exposure to a variety of
literacy experiences at home the chance to enrich the child’s literacy experiences in the
classroom. Elementary classroom students entered with the intent to learn how to read,
but for students who entered the higher elementary grades reading instruction shifted to
reading to learn. The Access Center pointed out many poor readers had difficulty in the
upper elementary and secondary grades interacting with the curriculum and
understanding the content (2007). Literacy teachérs faced the task of determining what
approaches to reading instruction worked best to improve student achievement across all
content areas.

Reading instruction changed over the years due in part to various educational reforms.
Large changes came about following tﬁe Report of the National Reading Panel
comprehensive examination on reading research. The report identified five essential
reading components: phonics, phonemic awareness, Voéabulal'y, fluency, and reading
comprehension (Carrier, 2006). Research was done in the areas identified by the
National Reading Report’s findings to provide information to improve literacy among

children.
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The reading research completed over the last decade provided teachers with insights
as to how to effectively teach the teacher’s students how to read, although, little research
was done about how teachers could have grouped the teacher’s students to have the most
impact in the teacher’s literacy classrooms. Because children learned differently,

children needed a unique setting that best fit the students’ learning style.

Fluency

There were many components of reading that directed teachers’ instructional
techniques. One of the most important components of reading was fluency. Fluency was
described as the ability to read text accurately and quickly; Teachers noted that fluency
did not develop overnight. Fluency developed gradually over time with the approi)n'ate
practice (Fluency Instruction, 2006). Without fluency, books and magazines were just a
tangle of words that a reader struggled to understand (Blau, 2006). Fluency was an -
important piece of reading instruction because fluency aided the student in the stud_ent’s
comprehension of texts (Fluency Instruction, 2006).

Teachers ldid several things to help students increase the students’ fluency. First,
teachers modeled what a fluent reader sounded like in the teachers’ classrooms'(Blau,
2006). Repeated readings also increased a student’s ability to read a text fluently
(Fluency Instruction, 2006). According to Put Reading First a student should have had
four repeated readings to reach a certain level of fluency. The best way to assess a
reader’s fluency was to take a timed reading of words read per minute (Fluency
Instruction, 2006). During timed readings, the teacher sho;lld have stressed speed versus
accuracy. When accuracy was stressed, speed deteriorated (Developi.n‘g Reading

Fluency, 2006).

10




Comprehension

Comprehension was described as the ability for a learner to understand what the
student read in a text. Comprehension and the ability to read did not go hand in hand. A
child that was able to read may not have been able to comprehend what the student read.
According to Pressley, a child that did not have a background in basic skills such as
decoding and vocabulary would struggle to comprehend a text. Because reading was
taught upon a hierarchy of skills, students needed to be given instruction on a wide range
of comprehension skills (Pressley, 2000).

Based on research, educators could improve students’ reading skills through
improving the student’s decoding skills, vocabulary skills, word knowledge, various
comprehension strategies, and monitoring (Pressley, 2000). ‘Although each child was
unique, there was no right way té improve comprehension among children; the
approaches that worked best depended on the individual child (Carrier, 2006).

Direct Instruction

Direct instruction was a definite structure with specific steps for teachers to follow
during the teacher’s instruction. Direct instruction allowed teachers to guide pupils
towards clearly defined learner outcomes and objectives. Through direct instruction,
teachers were able to deliver large amounts of information to students in a timely manner
(Direct Instruction, 2009).

Multiple Intelligences

In 1983, Howard Gardner’s multiple intelligence theory changed the way teachers
approached education. Originally Gardner theorized there were seven multiple

intelligences: linguistic, logical-mathematical, spatial, musical, bodily-kinesthetic,
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interpersonal, and intrapersonal. Followingv Gardner’s original theory, Gardner had
added naturalistic and existentialist to Gardner’s list of multiple intelligences (McCoog,
2007). Because of Gardner’s and other educational psychologists’ theories, teachers
adjusted the way teachers taught individual lessons to meet each individual student’s
needs.

The theory of multiple intelligences had revolutionized how people viewed the idea
of being smart; No longer were students considered smart, or not; the individual was
looked at as more competent in different multiple intelligences, compared _to students of
varying abilities. Multiple intelligences allowed students and educators the opportunity
to see a student’s strengths and weaknesses (Chrigtodoulou & Kunkel, 2009).

Teachers created lessons with elements that would appeal to the variety of multiple
intelligences in the teachers’ classroom. Because each of the intelligences Gardner
introduced was broadly defined, teachers made adjustments to the teacher’s existing
curriculum. Differentiated instruction took more commitment and creativity from
teachers than teaching a one-size fits all approach because eveéry student did not learn
through the same teaching approaches (McCoog, 2007). Through varying the teacher’s
delivery of information, a teacher was more likely to reach students’ multiple
intelligences. In the teacher’s planning, the teacher had to think of each of the multiple
intelligences as equally important. Creating a student-centered program was the best way
to accommodate and meet the needs of different learning styles (Brewer, 2005).
Effective instruction and deliberately planned lessons had the most impact on student

achievement within classrooms when utilizing the theory of multiple intelligences.
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Ability Grouping Students

All students had a unique learning style that best suited the student’s individual needs.
Educators needed to recognize each unique s@udent’s traits in order for the students to be
more effective in the classroom. According to The Access Center, when teachers
designed the students’ learning environment, the teacher needed to consider the diverse
needs and skills of the students the teacher taught (2007). Recognizing a student’s
unique needs was truly effective, “Teachers’ grouping practices play a critical role in
facilitating effective implementation of reading instruction and inclusion of students with
disabilities.” (Vaughn et al., 2001, p. 1). Although, grouping practices in the classroom
“can powerfully influence positively or negatively the levels of individual student
engagement and hence academic progress.” (Vaughn et al., 2001, p. 1).

A variety of grouping practices were useéi in literacy classrooms. Students were
grouped according to the student’bs individual ability, whole-class instruction, small-
group instruction, peer pairing and tutoring, and one-on-one instruction. Whole-class
instruction proved to be more reliable than other instruction methods when assessing the
students as a whole (Vaughﬁ et al., 2001).

Ability grouping lowered a child’s self-esteem and reduced motivation among
struggling readers, restricted the studént’s peer interactions, and widened the gap between
good and poor readers. Creating ability groups in the classroom was counterproductive
and had negative effects on student achievement (Vaughn et al., 2001).

Grouping students with mixed abilities had more of a positive impact on student
achievement. Studies have shown that students identified as better readers were sensitive -

to the needs of lower readers and did not express concerns about having mixed ability
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groups. In fact, students that were low-level readers found mixed ability groups helpful
because the low-level student could readily obtain help in the student’s group (Vaughn et

al., 2001).

" Many professionals argued teachers should decentralize some of the teacher’s

instruction if the teacher was going to meet the needs of the increasing number of

students with reading difficulties. Teachers have had problems embedding individualized
instruction time in the teachers’ instructional routines within the teacher’s classrooms.
When teachers were giving students whole-class instruction, there were ways to break up
the class so students with reading difficulties would feel more comfortable. Teachers
would ask the class a question and have students respond with a partner rather than to the
class, gave students lesson reminder sheets to check for stﬁdent understanding, and
provided cues for struggling reade;s to take risks in discussions (Vaughn et al., 2001).
Small-group instruction was beneficial for many students. Instructional conversations
were easier to conduct and sﬁpport with a small group of students and sméller teacher-led
groups were associated with better instruction overall. Research had shown that students

with learning disabilities that participated in small group instruction benefited more than

~ students that did not participate. Small-group instruction was not best for all students and

should have been implemented carefully. Research had yet to be done regarding the

teacher’s role in small group instruction (Vaughn et al., 2001).

Washington Assessment of Student Learning

The Washington Assessment of Student Learning was a result of education reforms
in the 20™ Century. The Education Reform Law passed by the Washington State

Legislature in 1993 required the state to create a common assessment to assess learning
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standards for grades K-10. The WASL was used to meet state and federal testing
requirements (WASL, 2009).

The WASL assessed students according to the Essential Academic Learning
Requirements that were developed at the state level. The WASL was a mix of multiple-
choice, short-answer and extended-response questions. Students were given the WASL
in grades 3-8 and 10 each spring in reading and mathematics. Students were assessed in
writing in grades 4, 7, and 10, and science in grades 5, 8, and 10. The WASL was not
timed, so students could take all the time needed to answer the questions in each section
(WASL, 2009).

Performance Indicator Assessments

After the Washington Assessment of Student Learning was administered to students,
administers sought to create a common aésessment to assess students’ peﬁoﬁnances in
the core subjects tested by the WASL. Administrators worked closely with experienced
teachers considered experts in the teacher’s field. Experienced teachers wrote the first
performance indicator assessments; the content the first tests assessed were essentially a
guess of what the first WASL. tests measured (J . Merz, personal communication, March
11, 2009).

Over time the performance indicator assessments developed into more reliable
assessments. The experienced teachers were sent to Olympia where the teachers
observed the process of developing the WASL. After the teachers’ visit, the experienced

teachers revised the previously written assessments which assessed the state learning

targets for each grade level. When the Office of the Superintendent of Public Instruction

released rubrics used to assess the WASL and released items, the experienced teachers
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‘used the rubrics and WASL released items to develop and alter the assessments the

experienced teachers had previously written (J. Merz, personal communication, March
11, 2009).

The performance indicator assessments were given to students three times per
school year to assess the student’s readiness to take the WASL. The performance
indicator assessments were scored according to the WASL grading scale, and served as a
predictor for how the students might have performed on the WASL (K. Smith, personal
communication, March 19, 2009). The mathematics performance indicator assessments
showed a high correlation between students who performed well on the PIAs and passed
the WASL.

The first tests developed were reading and mathematics assessments. Over time,’
writing and science assessments were developed in response to the WASL assessments in
wn'ﬁng and science (K. Smith, personal communication, March 19, 2009). The data from
each core subject assessment helped teachers create‘ lessons that hélped students in areas
that the students had weaknesses. Teachers adjusted the teachers’ instruction from the
information the test provided to creaté more meaningful lessons.

Holt, Rinehart and Winston: Elements of Literature Curriculum

The Office of the Superintendent of Public Instruction released a document in 2007
that showed educators how the current literacy instructional materials were aligned with
the state’s Grade Level Equivalents. The report helped educators make informed
decisions regarding curriculum adoption in the educators’ school districts. Thirty-eight
state educators served on the review panel that revieWed the instructional materials

available for Washington State educators. There were four categories that curriculum
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materials were rated by: student proficiency, assessment, cultural responsiveness, and
universal access (Washington State Instructional Materials Review, 2009).

Holt, Rinehart and Winston materials were rated as highly recommended materials
because the curriculum was closely aligned to Washington State’s reading Grade Level

Equivalents. The Holt, Rinehart and Winston literacy materials across grades 6-10 were

- strongly and adequately aligned for a combined rating above 65% in the four categories

the materials were rated by. Holt, Rinehart and Winston materials were strongly and/or
adequately aligned in the category of student proficiency, 72.20%; assessment, 74.20%;
cultural responsiveness, 78.80%; and universal access, 78.00% (Washington State

Instructional Materials Review, 2009).

Summary

Clearly teachers needed to create lessons that would enrich a student’s literacy
experience. Literacy interventions should not begin at the secondary level, teachers
should have already implemented effective instructional approaches to aid struggling
readers at the elementary level. Teachers should have created lessons that taught students
how to be active readers through a variety of direct instructional approaches, teaching
various reading strategies, depending on student specific needs. Frequently assessing
students was necessary to create lessons that would have been powerful for the stﬁdents.
When a teacher worked on both fluency and comprehension, the student benefited across

all content areas and in turn, the student was more successful in school.
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CHAPTER 3
Methodology and Treatment of Data

Introduction

Several studies have been conducted on small group instruction and the effects and
benefits for special education students. The research however, was lacking in the
description of the success of regular education students identified as struggling literacy
students, not identified as special education students, and the effects of small group
instruction.
Methodology

The study addressed the effectiveness of literacy interventions with small group
instruction through a qualitative design. Students ideﬁtified as struggling in a regular
education literacy classroom were placed in an intervention class for 12 weeké; reading
and writing performance indicator assessments were used as a pfe—test and posttest to
determine the effectiveness of instruction. The students were given the seventh grade

reading and writing performance indicators which were the school’s common assessment.

7

Participants
The study was conducted at a rural Washington intermediate school. The project was
set in a regular education seventh grade literacy classroom. Reading and writing scores
varied by student, but overall were conside;'ed below seventh grade level by at least one
or more grade levels.
The group consisted of eight children, six Caucasian students, one Hispanic student
who was not considered an English Language Learner, and one African American

student. One of the students had been retained in elementary school. The sample group
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consisted of one boy and seven girls. The eight students were from a school district that
was nearly forty-percent free and reduced lunch, and primarily middle class white
families. Other cultural groups represented the cultural make-up of the district, but
69.3% of the students were from Caucasian households (OSPI, 2008).

To qualify for this study, students had to be identified as struggling in the students’
regular education literacy classrooms. Teacher observation, sixth grade reading WASL
scores, and the students’ fall reading and writing performance indicator assessments were
used to determine which students were struggling in the regular education classroom and
would have benefited from small group literacy instruction.

Instruments

All students participated in small group literacy instruction during the 12-week study.
The students were instructed with Holt Rinehart and Winston literature materials, which
were ali gned with Washington State reading and writing Essential Academic Learning
Requirements. The students were administered reading and writing performance
indicator assessments during the fall and the spring as pre-test and post’éest.

Performance indicator assessments were utilized as the pie-test and posttest for the
project. Performance indicator assessments measured the student’s literacy abilities
according to the standards the Washington Assessment of Student Learning assessed in
reading and writing at the seventh grade level. The students were given the reading
performance indicator assessment and were asked to take the test using no tools. The
students were given the writing performance indicator assessment and were allowed to

use a standard dictionary and thesaurus; no electronic tools were allowed. Students were
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scored according to the rubrics used to assess the WASL in reading and writing; the

- students were given a score between one and four for both tests.

Design

A qualitative design was used for this project. Pre-test and posttests were
administered three months apart during which time students participated in a small group
literacy intervention course. The students’ literacy skills were tested using the school
district’s reading and writing performance indicator assessments which were the school
district’s common assessments used to monitor student progress and predict a student’s
performance on the WASL. The results were given using the WASL grading scale (1-4).
Procedure

Instruction was given to the students in a small group setting. The students were
placed in a literacy enrichment course during the school day in addition to the students’
regular education literacy class. The duration of instruction was twelve weeks from pre-
test to posttest. Instruction methods varied depending on the lesson, but a majority of the
lessons were given through direct instruction and modeling by the researcher.‘ The
instructor offered immediate and specific feedback during the course of the lesson
through monitoring each student’s progress. If students offered an incorrect response or
the student stated the student did not know the answer, the researcher provided the.
correct response verbally and explained the answer to the student. For every lesson,
modeling, guided practice, and independent practice all took place.

Treatment of the Data

Students were given reading and writing performance indicator assessments to

monitor progress according to the seventh grade Essential Academic Learning
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Requirements. The PIAs were administered to the students in the students’ regular -
literacy classroom. The students were not allowed to use any tools for the student’s
reading PIA; dictionaries and thesauruses could be used during the students’ writing
assessment.

The researcher examined each individual students’ fall reading and writing
performance indicator assessments, as well as the students’ spring reading and writing
assessment. The researcher looked to find areas of growth within the students’ writing,
as well as reading skills that had improved as demonstrated by the students’ reading
performance indicator assessments. The researcher compared the students’ pre-test
scores to the students’ posttest overall scores to determine if the student had improved.
Each individual question was examined on the reading performance indicator assessment
to determine if the students demonsfrated growth in one particular reading -skill or growth
in the students’ overall reading abilities.

Students’ reading énd writing self-assessments were assessed and used for tﬁe
discussion of the project. Self-assessments were given during fall trimester and spring
trimester.

Summary

| In summary, 8 seventh grade students were given small group literacy instruction as
an intervention to meet AYP efforts iﬁ the students’ school. The students were given a
reading and writing self-assessment to determine the students personal feelings towards
reading and writing. The students were instructed in a small group during an enrichment
class in addition to the students’ regular education literacy class. For every task

modeling, guided practice, and independent practice were used.
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CHAPTER 4
Analysis of the Data

Introduction

The purpose of this project was to determine the effectiveness of small group litc;racy
interventions with regular education literacy students identified as struggling. The
project consisted of eight regular education students given literacy interventions for
twelve weeks. The students were taught using direct instrliction in a small group setting.
The students were given a pre-test and posttest to measure the students’ reading and
wﬁting skills compared to the Washington State Essential Ac_ademic Learning
Requirements for seventh graders.

Description of the Environment

The sample group was small and specifically addressed students in one rural
Washington State intermediate school in Central Washington. The group consisted of
eight regular education students in seventh grade, one boy and seven girls. Reading and
writing scores varied by student, but overall were considered below grade level by at
least one or more grade levels.

To qualify for this study, students had to be identified as struggling in the. students’
regular education literacy classroom. Teacher observation, sixth grade reading WASL
scores, and the Students’ fall readiﬁg and writing performance indicator assessments were
used to determine which students were s'truggling in the regular education classroom and

may have benefited from small group literacy instruction.
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Research Question

Does small group instruction with students identified as struggling literacy students

have a positive impact on student learning and achievement in a regular education

classroom?

Results of the Study

Table 1
Pre-test and Posttest Assessment Results :
. Writing pre-test Writing posttest
Student | Reading | Reading content, Writing pre- content,
pre-test | posttest | organization and test organization and |Writing posttest
style conventions style conventions
A 2 3. 2+ 1+ 3- 2
B 2 3 3 1 3- 2
C 3 4 2 1 2+ 2
D 1 2 2 2 3- 2
E 3 3 3 1 2- 2
F 2 4 2 2 3 2
G 1 2 2 1 2 1
H 2 3 3 2 3+ 2

All of the students who participated in the study did show improvement in one or
more areas that were tested for the purpose of the study. Six of the eight participants |
showed improvement on the students’ reading and writing performance indicator
assessments to demonstrate overall academic achievement during the study. Student E’s
overall reading and writing performance on the school’s performancé indicator
assessments did not improve, but improvement was demonstrated in the student’s writing
conventions score on the student’s posttest, as compared to the student’s pre-test.

Student G’s overall reading and writing scores did not improve, but improvément was
demonstrated on the student’s reading performance indicator assessments from pre-te.st to

posttest.
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Findings

The data was analyzed and interpreted. The researcher found that small group
instruction with students identified as struggling did have a positive impact on student
learning and achievement in a regular education classroom as measured by reading and
writing performance indicator assessments.
Discussion

The project was conducted to determine if 7® grade students identified as
struggling would benefit from small group instruction in a literacy intervention course.
The project also reviewed the effect on students reading and writing abilities. Reading
and writing performance indicator assessfnents that were administered in the fall and the
spring measured the benefits of small group instruction in a literacy intervention course.

The results of the project were positive. The effects of small group literacy
interventions for students identified as struggling were positivé and supported by the
data. Posttest outcomes confirmed that students who received small group instruction in
a literacy intervention course did show improvement on the students’ overall reading
scores (see Table 1).
Summar

The students used in this project were labeled struggling in the students’ regular
education literacy classroom. The data for the project was based on twelve weeks of
small group instruction, given daily in a literacy intervention course. The project was to
determine the effectiveness of small group instruction with students identified as

struggling in a literacy intervention course.
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The information was gathered and analyzed to establish if there were significant
differences in the students pre—test and posttest scores. The students that received small
group instruction in a literacy intervention course showed positive improvements on the
student’s reading and/or writing abilities.

The research question was answered: Students identified as struggling that
received small group instruction did show a positive impact on individual student
learning and achievement in a regular education classroom as measured by reading and

writing performance indicator assessments.
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CHAPTER 5
Summary, Conclusions and Recommendations

Introduction

Several studies have been conducted on small group instruction and the effects
and benefits for special education students. The research, however, was lacking in the
description of the success of regular education students identified as struggling literacy
students, but not identified as special education students, and the effects of small group
instruction.
Summar

The purpose of this project was to develop research on the use of small group
instruction and the benefits small group instruction has on regular education students
identified as struggling in the students’ literacy classroom. The project consisted of eight
regular educatioh students from a rural town in Central Washington; seven girls and one
boy participated in the study. The students were placed in a literacy enrichment course in
addition to the students’ regular education literacy class. The students were given direct
instruction iﬁ a small group setting for twelve weeks during the duration of the study.
The students were given reading and writing performance indicator assessments as the |
students’ pre-test and posttest to measure the students’ overall reading and writing skills.

Following fall trimester, the researcher and the researcher’s literacy coach
analyzed the reseal'cher;s students’ reading and writing performance indicator data, 6™
grade reading WASL data, and classroom performance to identify students as struggling,

and who may have benefited from small group instruction in a literacy enrichment class.

The students identified as struggling were placed in a literacy enrichment class for twelve
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weeks. The students were given direct instruction in a small group setting during the
course of the study. For every task modeling, guided practice, and independent practice
occurred.

The data was gathered and analyzed to establish if there was a significant
difference in the studenfs’ reading and writing performance indicator assessments from
fall to spring. The project results found a positive impact on student learning during the
course of the study. The participants showed growth on the students’ reading and/or
writing performance indicator assessments. Students identified as struggling that
received small group instruction did show a positive impact on individual student
learning and achievement in a regular education classroom, as measured by reading and
writing performance indicator assessments.

Conclusions

There were two possible conclusions to be discussed. First, small group
instruction in a literacy enrichment course was positive for students identified as
struggling in the students’ regular literacy course. The statement was supported with the
project results. Second, 7% grade students who received literacy interventions in a small
group setting did have an increase in the students’ overall literacy abilities.

Recommendations

The research has shown that small group instruction was positive for 7% grade
students identified as struggling. Howevér, further research was recommended to test the
project’s conclusions. Future studies must include students pooled from a more diverse
group of students. The student base should span several areas not addressed by the

project such as lower socioeconomic status, larger populated areas, parent involvement,
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and other student risk factors. Further potential research should also have several small

®

groups studied to compare conclusions of small group effectiveness.
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Pre-test and posttest writing performance indicator assessment

Table 1
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Table 2

Pre-test reading performance indicator assessment item

analvysis

[PAST VId L ML | | | | | | |

| (a1) o<t | O] | —

2100g [e10L MeY VId L "UL \nlRalRal A RalRal N s
asodind s Joyiny gol11 (1)gL way | —~|—| o i —
seoualaju] €001 (1)Z1 way o m o —
syuawoe|g Atesayr ov1 (DL wel [ | | | —| w1 —| O
oyu] puaixg 01.L1 (1oL wey ||| A A - o~
sjenjend 60171 (2)6 way | N A N ]
1sesjuon/aredwon 9oy (1)g wey | —| —| — |- —
sweyL 1097 (2) wayy N N NN O N
qeaoA £091 (1)9 wiay o|o|H|H|Hlojo|o
ezuewwng zLol (2)s way N | o
saoua.l:;wuLfle(L) olo|-|o|o|o o
seanjead 1xa GVl (1)g way — ov o - o o
Joayg/esned L1vi (1) g way | | = o] H| o
eap| Jofel 1101 (1) | way o| H| m| o| = o| of —

< (o L | T

Student

33




Table 3

Posttest reading performance indicator assessment item analysis
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Washington Assessment of Student Learning in Writing
Grade 7 /

Grade 7
Content, Organization, and Style Scoring Guide
Points | . Description
4 * Maintains consistent focus on topic and has selected and relevant details
e Has a logical organizational pattern and conveys a sense of completeness
and wholeness
e Provides transitions which clearly serve to connect ideas
e Uses language effectively by exhibiting word choices that are engaging and
appropriate for intended audience and purpose
e Includes sentences, or phrases where appropriate, of varied length and structure
¢ Allows the reader to sense the person behind the words
3 e Maintains adequate focus on the topic and has adequate supporting details
e Has alogical organizational pattern and conveys a sense of wholeness and
completeness, although some lapses occur ‘
¢ Provides adequate transitions in an attempt to connect.ideas
e Uses adequate language and appropriate word choices for intended audience
and purpose '
e Includes sentences, or phrases where appropriate, that are somewhat varied
~in length and structure '
e Provides the reader with some sense of the person behind the words
2 e Demonstrates an inconsistent focus and includes some supporting details,
but may include extraneous or loosely related material
e Shows an attempt at an organizational pattern, but exhibits little sense of
wholeness and completeness
¢ Provides transitions which are weak or inconsistent
e Has a limited and predictable vocabulary which may not be appropriate for the
intended audience and purpose
e Shows limited variety in sentence length and structure
e Attempts somewhat to give the reader a sense of the person behind the words
1 o Demonstrates little or no focus and few supporting details which may be '
inconsistent or interfere with the meaning of the text
e Has little evidence of an organizational pattern or any sense of wholeness
and completeness
¢ Provides transitions which are poorly utilized, or fails to provide transitions
e Has a limited or inappropriate vocabulary for the intended audience and purpose
e Has little or no variety in sentence length and structure
e Provides the reader with little sense of the person behind the words
Z e Response is “| don’t know”; response is a question mark (?); response is one

word; response is only the title of the prompt; or the prompt is simply recopied

July 2008

Office of Superintendent of Public Instruction
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Grade 7
Conventions Scoring Guide

Points Description
2 e Consistently follows the rules of Standard English for grammar and usage
e Consistently follows the rules of Standard English for spelling of commonly
used words _
e Consistently follows the rules of Standard English for capitalization
e Consistently follows the rules of Standard English for punctuation
e Exhibits the use of complete sentences except where purposeful fragments
are used for effect
¢ Indicates paragraphs consistently
1 e Generally follows the rules of Standard English for grammar and usage
' e Generally follows the rules of Standard English for spelling of commonly
used words
e Generally follows the rules of Standard English for capitalization
e Generally follows the rules of Standard English for punctuation
e Generally exhibits the use of complete sentences except where purposeful
fragments are used for effect
e Indicates paragraphs for the most part
0 e  Mostly does not follow the rules of Standard English for grammar and usage
e Mostly does not follow the rules of Standard English for spelling of commonly
used words ’
e Mostly does not follow the rules of Standard English for capitalization
e Mostly does not follow the rules of Standard English- for punctuation
o Exhibits errors in sentence structure that impede communication
e Mostly does not indicate paragraphs
Z e Response is “| don't know”; response is a question mark (?); response is one

word; response is only the title of the prompt; or the prompt is simply recopied

Principles of Holistic Scorlng

Density: We weigh the proportion of errors to the amount of writing done well. This
includes the ratio of errors to length.

e Variety: We consider the range of errors across the categories included in the rubric

(usage, grammar, spelling, capitalization, punctuation, sentence formation, and
paragraphing).

Severity: We weigh basic errors more heavily than higher level errors. We also weigh
basic spelling and sentence formation errors more heavily.

July 2008 Office of Superintendent of Public Instruction
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7" Grade Reading
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Answers
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2007 Reading Released Items

Directions: Read the selection and answer the questions.

Coins Up Close
by Neale S. Godfrey

Cool Mints!

1 The coins we use today are
produced in U.S. government _Philadelphia, PA
mints located in San Francisco, '
California, Denver, Colorado,
Philadelphia, Pennsylvania, and
West Point, New York. The mint
in Philadelphia is the largest in
the world. When it is not busy
minting American coins, it Coins are now made in four U.S. Mints.
makes coins for other countries.
The U.S. Mint is very busy—it produces about 13 billion coins per year!
2 How can you tell where a coin was minted? Look at the head of a coin such
as a quarter. The tiny letter to the right of George Washington’s head is
called the mint mark. It tells you where the coin was minted. P stands for
Philadelphia; D stands for Denver. If you see an O, that’s because there was
once a mint in New Orleans. '
U.S. Mints and Their Mint Marks
Mark ' Mint Dates of Operation
P (or none)| Philadelphia, Pennsylvania 1793—-present
C Charlotte, North Carolina (gold coins only) | 1838—1861
D Dahlonega, Georgia (gold coins only) 1838-1861
O New Orleans, Louisiana 1838-1861; 1879-1909
S San Francisco, California 1854-1955; 1968—present
CC Carson City, Nevada 1870-1893
D Denver, Colorado : 1906—present
W West Point, New York 1976—present
Making Coins
3 Today’s coins are not made of gold or silver. They are made from copper and
nickel alloys, which are cheaper and more available than precious metals.
4 To make coins, the metal is melted and poured into molds to make bars, or

ingots. Machines roll the ingots into sheets. Blanks for each type of coin are

punched from the sheets. They are then put through an edge-rolling machine,
which produces a raised rim. Finally, the designs on both sides of the coin are
stamped at the same time. All United States coins have two sayings stamped




2007 Reading Released Items

O on them: E Pluribus Unum (which is Latin for “Out of many, one”), and In God
e We Trust. The completed coins are loaded into machines that automatically
count them and drop them into bags, which are weighed and sent off to banks.

Mill-ions of Coins

5 Coins haven’t always had ridges. Milled coins, coins with ridges, were
created to solve a problem. When coins were still made from gold and silver,-
some people would shave the edges of the coins and sell the valuable scraps.
Ridges were put on the edges of the coins to stop this. Even though quarters
and dimes are no longer made of silver, they still have ridges around the edges.

A Dollar that Thinks It’s a Quarter

6 In 1979 the United States minted a new one-dollar coin. On it was a picture
of Susan B. Anthony, who fought for women’s rights in the late 1800s. The
government thought people would prefer the convenience of a dollar coin.
However, it was too much like a quarter in size, and people were easily
confused. Millions of Susan B. Anthony dollars were minted, but only a small
number were circulated. Now the government has 400 million of these coins in
storage!

1o
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2007 Reading Released Items
1 What is unique about the Philadelphia Mint?

O A
O B.
O C.
O D.

It is the newest in the U.S.

It is the largest in the world.

It produces foreign bills.

It specializes in gold currency.

Item Information

Score Points: 1

Strand and Target IC11: Demonstrate understanding of major ideas and supporting details
(Reading GLE 2.1.3)

Performance Data

(Use this space to fill in student performance information for your school and district.)

Percent Distribution

School District State Responses (* = correct response)
% A
% B*
% C
% D
% - NR

10




2007 Reading Released Items
{/3 2 Why are coins no longer made of gold or silver?

.

/ ,
O A. These metals are expensive.

O B. These metals are easily damaged.
O C. These metals are not in fashion.

O D. These metals resist ridges.

Item Information
Score Points: 1

Strand and Target IA17: Make connections (cause and effect) within a text (Reading GLE 2.3.1)
Performance Data '

(Use this space to fill in student performance information for your school and district.)

Percent Distribution -
School District State Responses (* = correct response)
% A*
O 5
% C
% D
% NR

11
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3 According to the chart and the map, what occurred as the United States

expanded?

O A. Mints were set up in the state of Washington.

O B. Mints were created in western states.

O C. Mints closed in New York and Pennsylvania.

O D. Mints in four states closed and reopened.

Item Information
Score Points: 1

Strand and Target IA15: Demonstrate understanding of text features (titles, headings and
other information divisions, table of contents, indexes, glossaries, prefaces, appendices,

captions) and graphic features (Reading GLE 2.2.2)

Performance Data

(Use this space to fill in student performance information for your school and district.)

Percent Distribution
School District State Responses (* = correct response)
% A g
% B*
% C
P D
% NR

12
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4 What idea does the motto “E Pluribus Unum” communicate?

O A.
O B.
oc.
O D.

Courage
Freedom
Honor

Unity

Item Information

Score Points: 1

Strand and Target IC13: Make inferences and predictions based on the reading (Reading
GLE 2.1.5) ‘

Performance Data

(Use this space to fill in student performance information for your school and district.)

Percent Distribution
School District State ‘Responses (* = correct response)
% A
% B
% C
% D*
% NR

13
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q 5 In your own words, write a summary of the process of making coins.
\.

_— Include three main ideas from the selection in your summary.

Item Information
‘Score Points: 2

Strand and Target IC12: Summarize with evidence from the rea&ing (Reading GLE 2.1.7)
Performance Data

(Use this space to fill in student performance information for your school and district.)

Percent Distribution
School District  State ' Points
% 0
% 1
% 2
% NR
Mean

14
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Scoring Rubric

Write a summary of the process of making coins. Include three main ideas from the selection
in your summary.

A 2-point response accurately summarizes the process of making coins by
including three text-based main ideas.

OR

Provides a summarizing statement and two text-based main ideas from the
selection.

Example: In making a coin, first the metal must be melted and poured into molds
to be made into bars. Coins are then punched out of metal sheets.

A 1-point response partially summarizes the process of making coins by including
one or two main ideas from the selection.

OR

Provides a summarizing statement and one main idea from the selection.

OR

Provides a summarizing statement.

Text-based main ideas may include, but are not limited to:

FHeEEYOW >

Made from copper / nickel alloy

Melt metal / copper, metal alloy

Poured into molds to make bars / ingots

Machines roll into sheets

Blanks / coins are punched

Went through edge-rolling machine / raised rims

Designs are stamped on both sides / designs stamped on

Sayings stamped on the coins (E Pluribus Unum and In God We Trust)
Counting, dropping into bags, weighing and sending to banks

15
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5 In your own words, write a summary of the process of making coins.
Include three main ideas from the selection in your summary.

In My oo Lovds ‘p/'fst You

arl ol SOMC._. (OoOppe
Nd 4% X VY C 21 €/7L

l. o,

Gl

_ 14l
e aHI

oy earl) IREe o 01[ 7L
‘M uh‘ apy AgGE ‘~

u_‘ < lq toy ne @Mf

Annotated example for a 2-point response:

This response accurately summarizes the selection by including seven main ideas from the
selection.

&«

...get some copper and nickel alloys.”

(14

...melt the metal...”
“..pour it into molds.”
“..roll the ingots into sheets.”

«

...punch blanks for each type of coin.”

€«

...put them through an edge rolling-machine.”
“...stamp the designs on.”

oHEDOWR

This response is a 2.

16
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5 In your own words, write a summary of the process of making coins.
Include three main ideas from the selection in your summary.

Tesk bm&s e\l Mae tneta) S\Y\d'pcor It _iato
A \d 5 Are

r) A A

Yocovan a&ct‘e,—ro\\’\nc} ocAGhiaes wnieh cAises tre

Y, Fodl ,Stavptd o0 bodntsides of the Coin,

Ace_kve desi%ns . Toese dg's'\g§35 A inciud ¢

‘e %a\{mos *E Purinus Daym! ofC “ln Bed

N
i

Annotated example for a 2-point response:

This response accurately summarizes the selection by including six main ideas from the

selection.

“«
£«
&«
(74

14

HQEEQW

(3

...melt the metal...” -

...pour it into different molds.”

...blanks are punched from the sheets for each type of coin...”
...put through edge-rolling machines which raises the rim.”
...stamped on both sides of the coin, are the designs.”

...the saying ‘E Pluribus Unum’or In God We Trust.””

This response is a 2.
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5 In your own words, write a summary of the process of making coins.
Include three main ideas from the selection in your summary.

o ek cans e Mol is welted ong(joourta’
WD WMBAS Xy Ynalee. bars, Then Me \oars are

roled \nke sheads Tuan Mhe Assign s stamped

on ol sides &F twe esin,

Annotated example for a 2-point response:

This response accurately summarizes the selection by including four main ideas from the
selection.

B. “...metal is melted...”

C. “...poured into molds to make bars.”

D. “...bars are rolled into sheets.”

G. “...design is stamped on both sides of the coin.”

This response is a 2.

18




2007 Reading Released Items

, ' 5 In your own words, write a summary of the process of making coins.
/\> Include three main ideas from the selection in your summary.

YA l
7. ke fidees on bne.

%3?%6& W2 \O00YS

b

Annotated example for a 2-point response:

This response accurately summarizes the selection by including three main ideas from the

selection.

B. “...melt medal”
F. “put the ridges on the edge.”
G. “put the design on.”

This response is a 2.

9,
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5 In your own words, write a summary of the process of making coins.
m Include three main ideas from the selection in your summary.

A e Xegining, coins ere MeNed 300
ooweé o Mo\ds. N@(Jr ey oér Dn’r an
© + Acuing .
wil\ se ng‘l~ nte @ mahne H\ﬁ{f (@IS
Lo col 8
Wi Yheir "l o “seal Fn@"q
he ridoe> 8re oo+ o Wee eéqas

O

" Annotated example for a 1-point response:

This response partially summarizes the selection by including two main ideas from the
selection.

F. “..put into a machine that raises the edges.”
F. “...ridges are put into the edges.”
G. “..coins are stamped with their ‘mark’or ‘seal.’”

This response is a 1.
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2007 Reading Released Items

, V 5 In your own words, write a summary of the process of making coins.
(/> Include three main ideas from the selection in your summary.

T

Yoday ceins avcrob wrade of
oo orsiver. tuey ove mede  Crowm
eoPler amd e Kel alloys whidh ave
€U and  wsre Gy o @ Yugn
e RouS  amelas. ’ |

Annotated example for a 1-point response:

This response partially summarizes the selection by including one main idea from the
selection.

A. “...made from copper and nickel alloys...”

This response is a 1.

O
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5 In your own words, write a summary of the process of making coins.
Include three main ideas from the selection in your summary.

o male oty you need ippe
ond wickle, Abter drad  you puk 4

‘A A W\»\m‘h% 'H«ok}‘ ks, +Hhem  coln
Shaped [Then Yo sfamg both _gide  of

e coin, A(ZJW“ Yhot VOA _ha=  ygar

in. This 19 hge wu_make torng.

Annotated example for a 1-point response:

This response partially summarizes the selection by including one main idea from the
selection.

A. “...you need copper and nickle.”

.This response is a 1.
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'~ 5 In your own words, write a summary of the process of making coins.
Include three main ideas from the selection in your summary.

u)\nl\é Vool onfR Qoo to wake o Liuf
Ao gmedel  hag Yo be Mewy hol

b'\\,t\( jﬂd & 'X’\r\,-ﬂ_ ‘eéq @ - \'Q)“.‘l‘ g wA acll' ne

wiith  peoduves o ceiSe\  evu
PX'\NLY\ '\’L‘& de‘- A'L-L <é‘nmp o Ln-”A‘
Sidel ~2dhe (oiAd.

Annotated example for a 1-point response:

This response partially summarizes the selection by including one main idea from the
selection. :

F. “..put the edge-rolling machine which produces a raised rim.”

This response is a 1.
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5 Inyour own words, write a summary of the process of making coins.
Include three main ideas from the selection in your summary.

'wake pockhs pot o £meto

e voll_00% /eot out

‘desian st/ staump (4
Ahe are Hhe e mMoun |dess
hon the selecion clawt-(od o
pede YOO (un new cotn

Annotated example for a 0-point response:

This response provides no main ideas or summarizing statements from the selection.

This response is a 0. ‘ '
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2007 Reading Released Items

5 In your own words, write a summary of the process of making coins.
(Q Include three main ideas from the selection in your summary.

sk pow el Mﬁz\\m or 39'& ipts l)?\fS'nW\
140U PO that ok¥er \Ys  mele) cu\a)O\\'Y\ o p ks

L rowler ba\tﬁ

O

Annotated example for a 0-point response:
This response provides no main ideas or summarizing statements from the selection.

This response is a 0.

O
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q 5 In your own words, write a summary of the procesé of making coins.
(

L Include three main ideas from the selection in your summary.

T\ ofe Your WA e

Sanllfonidrts (b Qeaver O Wesl

can M O\ldeleWn Gaan, The

W R T S I Y »6,:2,7@1--
ok N Qcwduees 1 illden

celnn oo YOoh,
¥4

O

Annotated example for a 0-point response:
This response provides no main ideas or summarizing statements from the selection.

This response is a 0.
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2007 Reading Released Items

Directions: Read the selection and answer the questions.

The Heroine of Lime Rock
by Janette Gentry

Most young girls would hate
having to live on an isolated
rock surrounded by water, but
not shy Ida Lewis. The 15-year-
old was glad when her father
‘was appointed the lighthouse
keeper of Lime Rock. Now he
would be home with his family
all the time.

Location of Lime Rock

- It was in June, 1857, that the
Lewis family moved to Lime
Rock. The tiny island stood about
300 yards out in the Newport,
Rhode Island, harbor. It barely
poked its craggy head through
the waters of Narragansett Bay,
but it was very dangerous to

NEW
HAMPSHIRE

N incoming boats.
“’@'E  Though Ida had lived near
s the sea all her life, she knew

very little about boats. She
learned quickly. Every weekday

o . 50 Miles

gTlee Rock

she had to row herself, her two

. . younger brothers, and sister to
the mainland to attend school. The distance wasn’t far, but often the boat
would bob like a cork in the choppy water.

Ida also learned to tend the light. For long periods, during gloomy weather
or storms, the light was kept burning both day and night.

Four happy months passed. Then tragedy struck. Hosea Lewis had a stroke
that left him paralyzed. Mrs. Lewis was appointed lighthouse keeper.

One day she called Ida to her. “Ida,” she said, “you will have to quit school.
I cannot care for the light and your father, too. I need your help.”

How sad Ida must have been to have to leave school. But she did not
complain. She continued to row her brothers and sister to school. She was also
given the task of buying supplies for the light and groceries for the family.

So much rowing back and forth caused the girl’s arms to become strong.
“Ida can set as straight a course as ever I could,” her father would say.
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28

9

10

11

12
13
14

15

16

17

Late one afternoon Ida heard faint cries of “Help! Help!” Peering through
the dusk, she could make out an overturned sailboat. And someone was
clinging to it!

Without thinking of danger, Ida was in her boat, skimming across the water
to the rescue. When she reached the sailboat, she found not one but four young
men clinging to it.

Ida pulled the four into her boat and headed for shore. She had rescued
three teenagers and a twenty-year-old. They were very frlghtened and amazed
to see a young girl at the oars of the rescue boat.

“Please, please, don’t tell anyone about this,” Ida begged them shyly.
The youths promised to keep the rescue a secret.

From then on, Ida kept a watchful eye for anyone in trouble in the water.
Once she saved three farmers whose valuable sheep had fallen into the bay.
The three borrowed a boat and followed the sheep as the tide carried it farther
and farther out. Then the boat filled with water and sank.

In only a few minutes Ida was taking the drowning men into her boat. After
she had deposited them on shore, she went back and saved the sheep.

It was Ida’s rescue on March 25, 1869, that brought her courageous feats to
the attention of the nation and the world. It was late afternoon. Cold rain and
high waves drenched Lime Rock. Ida sat before the fire, her head bent over
some sewing. Suddenly her mother was shrieking, “Someone is drowning!

17

Someone is drowning!

At once, Ida was up and calling to the older brother, “Come on, Hosey.
Hurry. I'll need help.”
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18
19

20

21

22

23

24

25

26

27

28

29

30

“Don’t go, daughter,” her father implored.

Ida didn’t answer. She was running barefoot across the slippery rock to
her boat.

Never had 1da’s courage been so tested. The rain blinded her. Her hands
became freezing cold. It took all her strength to force the little boat. into the
wind as the waves almost swamped it.

This time Ida’s rescue saved two soldiers. They were from Ft. Adams, which -
was on the bay, about three miles from Newport.

Over and over the soldiers thanked Ida for saving them. Ida, now 24, didn’
want to be thanked. “What would you do if you had a boat and saw someone
drowning?” she asked them.

There was no way that Ida could keep this rescue a secret. The soldiers told
everyone. Newspapers and magazines published the story. Ida received letters
from all over the United States and England. She was given several awards
and a life-saving medal. The Rhode Island Legislature recognized her service
by sending her a beautiful certificate. Girls and boys had a heroine to admire.
Ida Lewis was famous.

The years that followed brought over 9,000 visitors to Lime Rock to meet
Ida. One day the most famous person in America came to visit her—President
Ulysses S. Grant. '

The governor of Rhode Island declared July 4, 1869, “Ida Lewis Day.” A -
grand celebration was held in her honor. Thousands attended. Some wore Ida
Lewis hats and scarves. They even danced to the “Ida Lewis Waltz.”

The people of Newport gave Ida a new boat. The rudder was made of
walnut wood. The silver plate on it was inscribed “The Heroine of Lime Rock.”

Ida asked a friend to give a thank you speech for her. “I've never made a
speech in my life,” she said. And with that, she got into the boat and rowed for
Lime Rock. When she had gone a little way, she stopped and waved to the
crowd.

When Ida’s mother died, Ida was officially appointed the lighthouse keeper.
She was alone now except for her cocker spaniel, Dewey, six cats, and several
rabbits.

Some say that during Ida’s lifetime, she saved 18 people from drowning;
some say more than 40. No one knows for sure because Ida wouldn’t tell. She

'‘made her last rescue at age 63.

Ida Lewis died on October 24, 1911, on Lime Rock—the place she never
wanted to leave. The lighthouse is still there today. In honor of this courageous
“lady of the light” it has been renamed The Ida Lewis Light.
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2007 Reading Released Items .
6 What is the meaning of the word feats in paragraph 16 of the selection?

O A.
OB.
oc.
O D.

Actions
Mistakes
Thoughts
Wishes

Item Information

Score Points: 1

Strand and Target LCO04: Interpret vocabulary critical to the meaning of the text (Reading

GLE 1.3.2)

Performance Data

(Use this space to fill in student performance information for your school and district.)

Percent Distribution

School District State Responses (* = correct response)
% A*
% B
% C
% D
% NR
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2007 Reading Released Items

m 7 Explain how the selection shows Ida’s courage. Include two details from

ey the selection in your answer.

Item Information

O

Score Points: 2

Strand and Target LCO01: Demonstrate understanding of theme or message and supporting
details (Reading GLE2.1.3)

Performance Data

(Use this space to fill in student performance information for your school and district.)

Percent Distribution
School District State v Points
% 0
% 1
% 2
% NR
Mean
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Scoring Rubric

fﬂ Explain how the selection shows Ida’s courage. Include two details from the selection in your
/ answer. ' ‘

2 | A 2-point response provides two text-based details to explain how the selection
shows Ida’s courage. ‘
Example:
It shows courage because Ida saved the two soldiers’ lives. She also saved three
farmers. '

1 | A 1-point response provides one text-based detail to explain how the selection
shows Ida’s courage.

Text-based details include, but are not limited to:

moQwy

O

<

N

LYoz gr

R.

Although she knew very little about boats, she learned to row very quickly

She rowed her siblings to school every weekday through choppy waters

She had to quit school to care for the lighthouse and her father

Without thinking of danger, Ida rowed across the water to the rescue

She saved four boys on the sail boat / four people / four youths / 3 teenagers and a.
20-year-old

She saved three farmers

She saved sheep

Her father told her not to go save the two soldiers, but she didn’t listen to him / walked
away from her father / disregards her parents pleas

She ran barefoot across the slippery rock to her boat

It took all her strength to row against the wind / it took all her strength to force the
boat to go / waves almost swamped the boat

She rowed into stormy weather / freezing rain / stormy night / waves / dangerous
weather / harsh conditions / in storms / raining and cold / her hands. were frozen / her
hands were cold / the rain blinded her

She saved the two soldiers’ lives

. She did not want people to know when she saved someone / did not want fame /

heroism / did not want to be thanked

She received a life-saving medal / awards

Ida asked a friend to give a thank-you speech for her

She lived on Lime Rock alone with her dog, cats and rabbits

She rescued over forty people, but she would never tell how many / she rescued people /
she saved lives ,

She made her last rescue at the age of 63 / saved more lives over time

Scoring Note: If a student receives a score point for E, F, or L, the student does not receive a
score point for Q.

O

32




Q)

7

o}

O

2007 Reading Released Items

7 Explain how the selection shows Ida’s courage. Include two details from
the selection in your answer.

Oue_example #ha+ ghows tda‘'s coucage 1s that Telg

wod \mmediately Trun afrec o the persen vher was

drawiting withsut hcél-}'aﬂng. The rain weou'd blind

wer and d¢he eclol aeltid ereezr her hands, 1+
ongd_She van

_slippery rocks Yo herbeat \n oroler +p.zave
trogollicrs. Tdo had sa much ceurag e rhod

e governer nemcol o oloy asver ’‘Eola Lewid,

Annotated example for a 2-point response:

The response provides five details to explain how the selection shows Ida’s courage.

D. “...Ida would immediately run after to.the person that was drowning without
hesitating.”

K. “The rain would blind her and the cold would freeze her hands. It was a stormy day...”

I. “..she ran barefoot on slippery rocks to her boat...”
L. “..to save two soldiers.” _
N. “Ida had so much courage that the governer named a day after ‘Ida Lewis’.”

This response is a 2.

>
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2007 Reading Released Items

,) 7 Explain how the selection shows Ida’s courage. Include two details from.
<\ the selection in your answer.

Q Annotated example for a 2-point response:
The response provides four details to explain how the selection shows Ida’s courage.

“ four people...”
G “...some sheep...”
K. to go out into a storm when the rain is blinding you..
H. “...your father tells you not to... '

This response is a 2.
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{/") 7 Explain how the selection shows Ida’s courage. Include two details from
' the selection in your answer.

It ,sh,._au; bg hee egi%ejﬁzg blinded

_by the raip and her MMEM%
cold and It bkt ol he.r_&l-(‘e,mlh to

foree, the i Ls voad info the Wind ag
thes wove alwpd Swomped it

.

Q Annotated example for a 2-point response:
The response provides two details to explain how the selection shows Ida’s courage.

K. “..her eye getting blinded by the rain and her hand freezing cold...”
d. “..It took all her strength to force the little boat into the wind as the wave almost
swamped it.”

This response is a 2.
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7 Explain how the selection shows Ida’s courage. Include two details from
the selection in your answer.

Telos Oenirnge shtwan this seltedion b Rirst she

_Qut SR\ do practicoly s care of wr family at

oF 15. Setonlio SKVe 03 Moy Repl s she cid

during oM Wrds of weotar.

Annotated example for a 2-point response:
The response provides two details to explain how the selection shows Ida’s courage.

-C. “...quit school to practically take care of her family...”
Q. “..to save as many people as she did...”

* This response is a 2.
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7 Explain how the selection shows Ida’s courage. Include two details from
the selection in your answer.

Lda went put on g rowtvat
alone dp sqve. Hhe  Spldiers, T da
dso wnt gut many otte, 'hmeY
do smr a(aif Wlort Feopie .

Annotated example for a 2-point response:.
The response provides two details to explain how the selection shows Ida’s courage.

L. “..save the soldiers.”
R. “..to save alot more people.”

This response is a 2.
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q 7 Explain how the selection shows Ida’s courage. Include two details from
\ the selection in your answer.

Tdo Seais Yer touge uden Sive toASoRe
the aneep Fam diconing. No oce elze Lould Nax
doe v Oul her.

)

Q Annotated example for a 1-point response:
The response provides one detail to explain how the selection shows Ida’s courage.
G. “..she had saved the sheep...”

This response is a1,
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7 Explain how the selection shows Ida’s courage. Include two details from
the selection in your answer.

the  liked Y sove Panle

Rt  Aid et Wan v awy

by do Kwow.

Annotated example for a 1-point response:

The response provides one detail to explain how the selection shows Ida’s courage.
M. “..did not want any body to Know.”

This response is a 1.
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7 Explain how the selection shows Ida’s courage. Include two details from
the selection in your answer.

. (e wob Lo,

1. She Goded w L \» V5.

Q Annotated example for a 1-point response:
The response provides one detail to explain how the selection shows Ida’s courage.
Q. “She saved many lives.”

This response is a 1.
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q 7 Explain how the selection shows Ida’s courage. Include two details from
N the selection in your answer.

M \bIMm
> o/ Lo @Mj o pea

wwwmm&
M%Mlﬁﬁ!&ﬂ_‘
WMW

oLy e2.

Q Annotated example for a 0-point response:

The response does not provide any details to explain how the selection shows Ida’s courage.

This response is a 0.

e
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7 Explain how the selection shows Ida’s courage. Include two details from
the selection in your answer.

Ty WAy Ul e
Lo(dou) Wity and 160nig, @k

R oeoe. Neff \vod TAGS* CRINOGR,
AN 20 *&s»eea

Annotated example for a 0-point response:

The response does not provide any details to explain how the selection shows Ida’s courage.

~ This response is a 0.
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,/7 7 Explain how the selection shows Ida’s courage. Include two details from
the selection in your answer.

e WO, e 00 M0 uas xave, dnd
e v cavring,

Q + Annotated example for a 0-point response:

The response does not provide any details to explain how the selection shows Ida’s courage.

This response is a 0.

N
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e )

</> 8 Which sentence tells how Ida Lewis and her mother are similar?

O A. Both Ida Lewis and her mother quit school.

O B. Both Ida Lewis and her mother rowed every day.

O C. Both Ida Lewis and her mother took care of others.

O D. Both Ida Lewis and her mother disliked Lime Rock.

Item Information
Score Points: 1

Strand and Target LA06: Compare and contrast elements of text (Reading GLEs 2.3.1, 2.4.6)

Performance Data

(Use this space to fill in student performance information for your school and district.)

Percent Distribution

School District State Responses (* = correct response)
% A
% B
% C*
% D
% NR
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O Was Ida Lewis’ decision to rescue the two soldiers a good decision? Provide
two details from the selection to support your answer.

Item Information
Score Points: 2

Strand and Target LT09: Evaluate reasoning and ideas/themes related to the text (Reading
GLE 2.4.1, 2.4.5) '

Performance Data

(Use this space to fill in student performance information for your school and district.)

Percent Distribution ,
School District State Points
' % 0
% 1
% 2
% NR
Mean
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Scoring Rubric ‘

Was Ida Lewis’ decision to rescue the two soldiers a good decision? Provide two details from
the selection to support your answer.

O

2 | A 2-point response states or implies that Ida Lewis’ decision was or was not a good
decision and provides two text-based details to support the answer.

Example:

(yes) Ida met President Ulysses S. Grant. Boys and girls saw her as a heroine.

OR

Example:

(no) Ida’s decision was not a good one because she ignored her father. She went out
in rainy weather.

OR

Example:

(ves and no) Ida’s decision was good because the soldiers would’ve died without
her. It was bad because the soldiers made her famous, which she didn’t want.

1 | A 1-point response states or implies that Ida Lewis’ decision was or was not a good
decision and provides one text-based detail to support the answer.

Text-based details are on the following page.

O
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Text-based details may include, but are not limited to:

HETQ®E >

o

&

HrNnIdOWOoZER

N <

Ida took care of her family / the lighthouse

Her arms became very strong from rowing back and forth
She had saved lives before

Her father told her not to go, but she didn’t listen to him
Ida ran barefoot across the slippery rock to her boat

The rain blinded her / her hands became freezing cold / the Weather was bad / storm /

the waves almost swamped the boat

It took all her strength to row against the wind

The soldiers would have died / she saved their lives

The soldiers thanked her

Ida asked the soldiers, “What would you do if you had a boat and saw someone
drowning?” / couldn’t let the soldiers drown

She became famous / she was noticed / recognized / respected / well—known

She told people not to tell anyone that she had saved them / did not want fame /
heroism / the soldiers told everyone

. Newspapers and magazines published the story

Ida received letters

She was given a life-saving medal

She got a certificate

Girls and boys had a heroine to admire / admired as a heroine

Her fame brought many people / 9000 people to visit Lime Rock

She met President Ulysses S. Grant / most famous person in America

The governor declared July 4, 1869 “Ida Lewis Day” / grand celebration was held in
her honor / thousands came to the celebration for her .
People wore Ida Lewis hats and scarves

They danced to the “Ida Lewis Waltz”

. The people of Newport gave Ida a new boat

Ida’s friend gave a thank-you speech for her
Ida was appointed the official lighthouse keeper after her mother’s death
In her honor the lighthouse has been renamed “Ida Lewis Light”.

47




)
~

7

O

2007 Reading Released Items

9 Was Ida Lewis’ decision to rescue the two soldiers a good decision? Provide
two details from the selection to support your answer.

Yda lewis' deasion Yo rescue twe twe soldiers
WwWas O 3%&\ ducision Y Yhouoht Recomse abler
%‘W@ SMU\ New ohe \m& QJO§ Q \o§ YCS‘QB@\ Qm‘
Noner  and Came . Sve wae \‘Du\o\\‘S‘\eQ in Magizines oud
‘New;QQQQYS.Q\ﬁ'E{,G\Q had alot of \edYere an o
owonvds for her m\"\@\xﬁ; .S(’CDY\A',S\N’. ZWad 4 ’,000
Vicors come Yo Line Rock omd one vicder was
\X\yc,ses S\ Gronk and ahe vecewed o ook ad
her owm dmy ((T_c)o 1 LewWrS DO)\[/\.\

Annotated example for a 2-point response:

The response states that Ida’s decision to rescue the two soldiers was a good decision and

provides nine details to support the answer.

. “...she saved them...”

“...she had got a lot respect and honor and fame.”
“She was published in Magizines and Newspapers.”
“...she had alot of letters...”

“...she had alot of...awards for her actions.”

“..she had 9,000 visitors come to Lime Rock...”

«

...one visitor was Ulysses S. Grant...”

&«

...she received a boat...”

€«

...she received...her own day ‘Ida Lewis Day.””

HEm@OZE R

This response is a 2.
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9 Was Ida Lewis’ decision to rescue the two soldiers a good decision? Provide
two details from the selection to support your answer.

Ys,becouse she caved comeons
Iife awa/ she alse wey many owerds
arnd medals. She akp had the
light house named aftev hev in
v‘écaanm’:&?n of hev aclions. Boys
aﬁﬁ( ‘-'M’ [5 Aa(ﬂ o J’]E’W bevo 710 ac/m\ré’
5/7@ was alse qwen a vew boatlt
had o s:,.rer pia-}e on it w-#?'ﬂ:e words- ] he Heven of Lime-Rx b

Annotated example for a 2-point response:

The response states that Ida’s decision to rescue the two soldiers was a good decision and
provides five details to support the answer.

“..she saved someones life...”

0. “...she also won many awards and medals.”
Z. “She also had the lighthouse named after her...”
Q. “Boys and girls had a new hero to admire.”
w.

om

“She was also given a new boat. It had a silver plate on it with the words, ‘The Herom

of Lime-Rock.”

This response is a 2.
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O Was Ida Lewis’ decision to rescue the two soldiers a good decision? Provide
two details from the selection to support your answer.

W3 Lewis' dericin W et Wl w0 SORIERS
val 3 04 de0ISion ecause PEOpIE  got 1o
WOnor her fOr her brave actions and che

opt _deserved rewards Oy what Ske did. Rape
named days, Anes,  lightS, and  ore afier hor
Mso. She o0t A veW WOt ad met e
president.

Annotated example for a 2-point response:

The response states that Ida’s decision to rescue the two soldiers was a good decision and
provides five details to support the answer.

T. “People named days...after her.”

V. “People named...dances...after her.”
Z. “People named...lights...after her.”
W. “..she got a new boat...”

S. “..she...met the president.”

This response is a 2.
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9 Was Ida Lewis’ decision to rescue the two soldiers a good decision? Provide
two details from the selection to support your answer.

Annotated example for a 2-point response:

The response states that Ida’s decision to rescue the two soldiers was a good decision and
provides two details to support the answer.

K. “..she would have never got noticed...”
H. “..she saved people”

This response is a 2.
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//> 9 Was Ida Lewis’ decision to rescue the two soldiers a good decision? Provide
j two details from the selection to support your answer.

This o {
! e! .
e deovaned. Bnotaer deton s 1 was
. s,
\J@% CouraQen

Annotated example for a 1-point response:

The response states that Ida’s decision to rescue the two soldiers was a good decision and
provides one detail to support the answer.

H. “..if she had not saved them, they would have drowned.”

This response is a 1.

O
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9 Was Ida Lewis’ decision to rescue the two soldiers a good decision? Provide
two details from the selection to support your answer.

e becavse. e Want ki avaw

Qoxme,‘, and Keep (‘63(’,&)6\\/\9 0 \ecm\:.

Annotated example for a 1-point response:

The response states that Ida’s decision to rescue the two soldiers was not a godd decision and

provides one detail to support the answer.
L. “..she want to avoid fame, and keep rescueing a secret.”

This response is a 1.
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O Was Ida Lewis’ decision to rescue the two soldiers a good decision? Provide
two details from the selection to support your answer.

Annotated example for a 1-point response:

The response states that Ida’s decision to rescue the two soldiers was a good decision and
provides one detail to support the answer.

0. “..she got medals...”

This response is a 1.
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9 Was Ida Lewis decision to rescue the two soldiers a good decision? Provide
two details from the selection to support your answer.

_\(r\cs.‘lén Lewis Yowe Yhe dodslon o XS IR

Mee Yo Soldiwss becaose

Sl\Q» o S é Ol‘ﬂa’ \’\-Q.\.'pl'y‘\q

X"Am‘\ wad b\)ko\’\

paople alsa she

Yosd oot ko help e

(_o'o\?.

Annotated example for a 0-point response:

The response states that Ida’s decision to rescue the
not provide any details to support the answer.

This response is a 0.

two soldiers was a good decision but does
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/fv O Was Ida Lewis’ decision to rescue the two soldiers a good decision? Provide
o two details from the selection to support your answer.

e

Annotated example for a 0-point response:

The response does not state or imply that her de
and provides no details from the text.

This response is a 0. .

56
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9 Was Ida Lewis’ decision to rescue the two soldiers a good decision? Provide
(/> two details from the selection to support your answer.

:@M& a %Qgggdm\‘ X0
GO D SOV XSkeLon Se..
A\ eecOuse. Kors) skond fo rxn SR,

Sones SN0 LR,

1.60diecS otw anony peopu. 00t

OO 00 tio XS Yoo (A oing
Soxne. .

Annotated example for a 0-point response:

The response states that Ida’s decision to rescue the two soldiers was a good decision but does

not provide any details to support the answer.

This response is a 0.

O
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10 Based on the information in the selection, what conclusion can be drawn

about the soldiers?

~ O A. The soldiers were taught to save lives.

O B. The soldiers were taught survival skills.

O C. The soldiers were proud of their rescuer.

O D. The soldiers were ashamed of being rescued.

Item Information
Score Points: 1

Strand and Target LT10: Extend information beyond text (make generalizations beyond the
text to a broader idea or concept, draw conclusions, or apply information to other texts or
situations) (Reading GLEs 2.4.1, 2.4.5)

Performance Data

(Use this space to fill in student performance information for your school and district.) |

Percent Distribution
School District State Responses (* = correct response)
‘ % A
% B
% C*
% D
% NR
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11 Which word best describes Ida Lewis?

O A. Compassionate

O B. Egotistical
O C. Helpless
O D. Delicate

Item Information
Score Points: 1

Strand and Target LA05: Demonstrate understanding of literary elements (genres; story '
elements such as plot, character, setting; stylistic devices) and graphic elements/illustrations

(Reading GLE 2.2.2, 2.2.3, 2.3.3)

Performance Data

(Use this space to fill in student performance information for your school and district.)

Percent Distribution

School District State Responses (* = correct response)
' % A*
% B
% C
% D
/) NR
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12 What inference could you make about Ida Lewis’ attitude toward fame?

O A. I1da Lewis desired fame.
O B. Ida Lewis avoided fame.
O C. Ida Lewis resented fame.

‘O D. Ida Lewis expected fame.

Item Information
Score Points: 1

Strand and Target LC03: Make inferences or predictions based on the reading (Reading GLE

2.1.5)

Performance Data

(Use this space to fill in student performance information for your school and district.)

Percent Distribution _
School District State Responses (* = correct response)
' % A
% B*
% C
% D
% NR
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/,) 13 What was the author’s purpose for writing the selection?

O A. To inform people about lighthouse keepers
O B. To describe how a woman saved many lives
O C. To demonstrate that good rowers can rescue people

O D. To persuade women to act bravely in dangerous situations

Item Information
Score Points: 1

Strand and Target LT08: Analyze author’s purpose and evaluate effectiveness for different
audiences (includes fact/opinion, author’s point of view, tone, and use of persuasive devices)

(Reading GLEs 2.4.2, 2.4.3, 2.4.4)
Performance Data

(Use this space to fill in student performance information for your school and district.)

Q Percent Distribution
School District State Responses (* = correct response)
% A
% B*
% C
% D
% NR
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1

Directions: Read the selection and answer the questions.

The Returning Cats
by David C. Knight

In the autumn of 1968, a housewife in the suburbs of a large Midwestern
city heard scratching sounds at her front door. Puzzled, she went to the door,
opened it slowly, and after a few seconds exclaimed, “Jingles!”

Jingles’ Story

Jingles was the family’s black-
and-white cat. The woman could
scarcely believe her eyes because
Jingles had been lost for over four
weeks—ever since the family had
missed the cat while on vacation at
the lake resort nearly 300 miles
away. When, at the end of the
vacation, the cat had not shown up,
they had had to leave without him.

At first the woman thought she
must be mistaken. The cat looked
like Jingles, but its fur was so
matted and dirty that it was hard to
tell. Also onie of its ears was torn
and there were patches of dried
blood on its back. But when the
woman saw the grimy white star on
the cat’s black chest, she knew it
must be Jingles. .

: " Cats seem to know their wg; home.
The woman took Jingles into the
bathroom and cleaned him up as best she could. Then she fed him. Except for

‘his torn ear and a shght limp from a cut on one of his legs, Jingles seemed to

be in reasonably good shape after his ordeal.

Around the dinner table that night, the famﬂy talked about what poor
ngles must have gone through. How had the cat managed to stay alive for all
those days and miles? How had it found food? How had the animal known in
which direction the city lay and, once he had reached it, how had he made his
way through the busy streets to the correct suburb and his home? The lake
resort was so isolated, with twisting, confusing roads leading to it, that
Jingles must have had to travel long miles through fields and woods on his
way back. There were also several small rivers that the cat must have had to
swim across.
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6

As the family shook their heads over these mysteries, Jingles purred
happily on the sofa. Already he seemed to have forgotten his terrible
experience and was content simply to be back with the people he loved.

Other Mystery Returns

This story is not an
unusual one. Cat owners all
over the world have reported
similar cases of their pets
traveling long distances,
overcoming tremendous
obstacles, to find their way
back to their homes. One cat,
returning from New Jersey to
Brooklyn, must have had to -
cross the Hudson and East
Rivers. Whether it used
bridges or swam, no one will
ever know. Yet it reached home
safely. Another cat, lost in the
Arizona desert, somehow made » A
its way across the sandy oy
wasteland to its home in

cinli

"‘Atlantié Ocean

Phoenix—over 100 miles away. A cat crossed the Hudson and East Rivers to get from
New Jersey to Brooklyn.

Some animal experts have
compared this amazing ability of cats to that of homing pigeons. But there is
one big difference. Pigeons must be trained by their owners to return. Each
training period, they are taken farther and farther from their homes, until
they have learned to fly back over great distances. But cats are given no such
training. They just seem to know the way back.

Does this “homing instinct” have something to do with cats’ keen sense of
smell? It doesn’t seem likely. Even for cats, the smells of home would be too far _

* off for them to sniff their way back. One scientist has suggested that homing

pigeons—and perhaps cats as well—somehow use the earth’s magnetic field to
guide them. But the scientist does not explain how this actually happens.
There is also -a theory that the cats’ strong sense of belonging to certain people
and to a certain place somehow furnishes them with a special gift for knowing
just how to return to those people and that place. It is still a mystery.
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1 Based on the information in‘the selection, what is the most important idea
the author presents?
O A. Animal experts believe cats have a strong sense of belonging.

@ B. Animal experts believe cats have a special ablhty to find their
way home

OC. Animal experts believe cats may use a strong sense of smell to
guide'them.

O D. Animal experts believe cats may use the earth’s magnetic
field to guide them.

2 Anyof these words could be used to describe Jingles in the selection.

Choose the word you ‘think best descnbes Jingles.

Deteri:iine'd Brave - . Intelliéent

Provide two details from the selevctio'n.to support your_ehoieé.

Go On >
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Scoring Rubric

Any of these words could be used to describe Jingles in the selection. Choose the word you
think best describes Jingles.

Determined Brave Intelligent

Provide two details from the selection to support your choice.

A 2-point response states or!implies which word best describes Jingles in the story
and pi‘bvidestwo text-based details to support the choice.

Examples: &

Determined: ngles was determmed He traveled 300 mlles to get home. He also
had to cross several rivérs.

OR

Brave: J inglés must have been very brave.-He was able to find his own food and
travel through a busy c1ty

Intelligent: ngles must be an 1nte111gent cat. He knew in whlch dlrectlon the 01ty
lay J mgles d1d not need to’ be trained. :

A 1-point response states or implies Whlch word best describes ngles in the story |
and provides one ‘text-based detail to support the choice.

Text-based details may include, but are not limited to:

Determined / Brave / Intelligent

12

MEPNOZENR-NHONBYO® P

He scratched the door to get in

He was lost for over 4 weeks

He traveled 300 miles

His fur was matted / dirty / grimy

One of his ears was torn

There were patches of dried blood on his back

He had a slight limp / cut on his leg

He stayed alive for all those days / miles / stayed alive
He was able to find his own food

He knew in which direction the city lay

He made his way through the busy streets / traffic
There were twisting / confusing roads

. He traveled through fields

He traveled through woods / wilderness

He had to.swim across several small rivers

He had a sense of belonging

He found his way home / knew where his home was / made it home
Jingles did not need to be trained

He used the earth’s magnetic field to guide him
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2 Any of these words could be used to describe J ingles in the selection.
Choose the word you think best describes Jingles.

Determined Brave Intelligent

Provide two details from the selection to support your choice.

Flam ‘“n.t_ Sc_{c.c.')(‘m YoM Cw\’\l(\ v, T\M)'(ﬁ )
ddefmned . One idea e Swpperts ki.sm pef. 2.
ljr 50-"5 qul&s ML) o Bt 'Qod eeks ay.d
WOWLA WL\I\GA* colef o ¢ o*oa.:.c.oc 'Mn(lv 3C0ld'6.
Aedved thea B sugolts et S pareB Frngles
Would avle Yo \'\mlt.. Houe\ \ow) mles &M‘\ ‘MJS
Woods, mé\ Suin acioss swa.l {ng

Annotated example for a 2-point response:

Response states which word best describes Jingles in the story and provides at least two
text-based details to support the choice.

B. Jingles was gone for four weeks...

C. ...had to cover a distance of nearly 300 miles.
M. ...travel long miles through fields...

N. ...travel long miles through...woods...

O. ...swim across several rivers.

This response is a 2.

13
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2 Any of these words could be used to describe J ingles in the selection.
/W Choose the word you think best describes Jingles.

Determined Brave

ng/ Intelligent

Provide two details from the selection to support your choice.

a S ‘ . ‘

Alu

Annotated example for a 2-point response:

Response states which word best describes Jingles in the story and provides two text-based
details to support the choice.

C. ..way back took 300 miles.
H. ...stay alive all those days and miles.

’

This response is a 2.

14
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2 Any of these words could be used to describe J ingles in the selection.
q Choose the word you think best describes Jingles,

Determined Brave Intelligent

Provide two details from the selection to support your choice.

‘o.v ”

Q.cdao o pa»rn-a t&gh e o 50\.!4 t+hele
were olse Several bwall rlvers dne cod
hed Yo ctoss.

Annotated éxample for a 2-point response:

Response states which word best describes Jingles in the story and provides two text-based
details to support the choice.

J. ...known which way the city lay.
O. ...several small rivers the cat had to cross.

This response is a 2.

O
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2 Any of these words could be used to describe Jingles in the selection.
Choose the word you think best describes Jingles.

Determined Brave “Intelligent _

Provide two details from the selection to support your choice.

e yurd oo oy dee,cnm«s mmﬁg
' J\M\\g? wis 5cmxc>m.\o\ 0‘\ M _@m‘
e ot mowQ\ﬁi Yo 3«10\ G\M‘: {!0(
\\ W\m dﬁ\)ﬁa Oma WM

Annotated example for a 2-point response:

Response states which word best describes J ingles in the story and provides two. text-based
details to support the choice.

A. Jingles was scratching on the front door...
H. The cat managed to stay alive for all those days and mile...

This response is a 2.

16
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2 Any of these words could be used to describe Jingles in the selection.
Choose the word you think best describes Jingles.

Dé'termine‘d Brave Intelligent

Provide two details from the selection to support your choice.

0'(\6 ok ’(\AWQ\!\ *mEF\c

./

Annotated example for a 2-point response:

- Response states which word best describes J ingles in the story and provides at least two

text-based details to support the choice.

Q. ...was able to travel all the way home.
I. ...must have been able to get food...
K. ...get through traffic.

This response is a 2.

17
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2 Any of these words could be used to describe dingles in the selection.
{ j Choose the word you think best describes Jingles.

Determined Brave Intelligent

Provide two details from the selection to support your choice.

~ \NN)\\C\‘U\\'
Ib&mg\&’rw\s Mk soppert m ey
QOse \S Fest, G\M%hud Yo

Qo e wCu.\\UN(L Secon ':Umo\\ts
ued g ense 1o find his wm
NN

Annotéted example for a 1-point response:

Response states which word best describes Jingles in the story and provides one text-based
detail to support the choice.

Q. ...had to find his way home.
Q. ...find his way home.

This response is a 1.

18
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2 Any of these words could be used to describe dJingles in the selection.
q Choose the word you think best describes Jingles.

Brave Intelligent

Provide two details from the selection to support your choice.

I thek 3 rodes, 5 Adwmm
m@ he_raied 30 rls_

Annotated example for a 1-point response:

Response states which word best describes Jingles in the story and provides one text-based
detail to support the choice.

C. ...he traveled 300 miles all the way home...

This response is a 1.

19
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2 Any of these words could be used to describe Jingles in the selection.
I/’j Choose the word you think best describes Jingles.

Determined Brave Intelligent

Provide two details from the selection to support your choice.

h;ddu'wm ko ao w Sar. i-o

:J"alem H/wm Hrswl’ he W% bm»e

besarse he. nuet have en covyueled

( -\'r creouw-z WL .
St gande it

hu\'*- h\'(m_}g)dr

Annotated example for a 1-point response:

Response states which word best describes Jingles in the story and provides one text-based
~ detail to support the choice.

Q. ...to get here.

This responseisa 1.

20
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2 Any of these words could be used to describe Jingles in the selection.
Choose the word you think best describes Jingles.

Determined Brave Intelligent

Provide two details from the selection to support your choice.

A, 5"‘\" - ",L:'h‘ ‘."l e
i A, L
Py X3 K Ay : i :' B oay e N
= L o A f 3 e 3 i
LA N : :

Annotated example' for a 0-point response:

Response does not provide any text-based details.

This response is a 0.
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" 2 Any of these words could be used to describe dJingles in the selection.
/—) - Choose the word you think best describes Jingles.

\_\u »
Brave Intelligent

Provide two details from the selection to support your choice.

Petermid because he b@blf loves bis Fuar]y
and wenfel {0 see Hheny,

Annotated example for a 0-point response:
Respohse does not provide any text-based details.

This response is a 0.

)

22




2008 Reading Released Items

W
e,

e

3 What is the meaning of the word furnishes in paragraph 9 of the selection?

O A. Eliminates
O B. Distracts
O C. Replaces
® D. Provides

4 According to the section Other Mystery Returns, which statement
is true? :
O A. Cats rarely have a strong sense of belonging to their owners.
O B. A cat in Arizona traveled over 100 miles to get home.
O C. Jingles the cat had a grimy, white star on his chest.

O D. Cats are trained to return home.,

Go On
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‘ 5 In paragraphs 8 and 9 of the selection, why does the author include

\g information about homing pigeons? Include two details from the selection
NS B in your answer.
7 e(

e
MP

6 Which sentence best summarizes the section Other Mystery Returns?

. ]0\7/ O A. Cats are trained by their owners to return home,
M tf O B. Cats can cross deserts, bridges, and rivers to return home.
5‘4‘“\ ® C. Cats, like homing pigeons, have an amazing ability to return
home.

O D. Cats, like homing pigeons, use the earth’s magnetic field to
return home.

Go On
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Scoring Rubric

In paragraphs 8 and 9 of the selection, why does the author include information about homing
pigeons? Include two details from the selection in your answer.

A 2-point response provides two text-based details to explain why the author
includes information about homing pigeons in paragraphs 8 and 9.

Example: B
Pigeons need to be trained to find home, but cats seem to know their way back
home.

A 1-point response provides one text-based detail to explain why the author
includes information about homing pigeons in paragraphs 8 and 9.

Text-based details may include, but are not limited to:

A.

26

Some animal experts have compared the ability of cats to homing pigeons / both have
the ability to return home

. Pigeons must be trained by their owners to return / learn to fly back over

great distances
Each training period, pigeons are taken farther from their homes

. Cats are given no such training / cats seem to know their way back home / “homing’

instinct” / strong sense of belonging to a certain place / special gift for knowing how
to return

Homing pigeons / cats may use the earth’s magnetic field to guide them
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5 In paragraphs 8 and 9 of the selection, why does the author include
information about homing pigeons? Include two details from the selection
in your answer.

_Tn piraogaph B and A oF Ve selechion e aulbor

o g}

herm ust- \.uc d\e. h-man pfscqnggs,
Buw\'ue n'oataa mek.q&%mhwmmm
mutt 0e trained 1o Gind ity MMWMUL
bk seons jo Wnow Wne udy back

Annotated example for a 2-point response:

The response provides at least two text-based details to explam why the author 1ncludes
information about homing pigeons in paragraphs 8.and 9.

...animal experts compared the cats abzlzty to a homing pigeon.
...perhaps cats use earth’s magnetic fields to guid them...
hommg pigeon must be trained...

..the cat just seems to know the way back.

This response is a 2.

27
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5 In paragraphs 8 and 9 of the selection, why does the author include

( /) information about homing pigeons? Include two details from the selection
. in your answer.

M oulaer o wdis informadion on_ Mmmq figeiins

LAV T

Annotated example for a 2-point response:

The response provides at least two text-based details to explain why the author includes
information about homing pigeons in paragraphs 8 and 9.

B. “pigeons must be trained to return home.”

A. “animal experts have compared this amazing ability of cats to that of homing pigeons.”

C. “they are taken farther and farther from from their homes.”
E. “homing pigeons somehow use the earths magnetic Field to guide them.”

This response is a 2.

O
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5 In paragraphs 8 and 9 of the selection, why does the author include

information about homing pigeons? Include two details from the selection
in your answer.

To begift with, ™ sotes i

expotts o (omPIER +hvs omoZing obility

of <cos to Xbhat of homim pgLons . put
™The(e s pne bta M(‘d‘m Pnaaxb_mﬂf
Mmﬂgd_ip_im home , but_ats

ole aweﬂ o suth 'H‘mnma Wewsf

m to ¥now wu -

Annotated example for a 2-point response:

The response provides at least two text-based details to explain why the author mcludes
information about homing plgeons in paragraphs 8 and 9.

A
ngeons

B. ...pigeons have to be trained to return home,...

D. ...cats are given no such training.

D. They Just seem to know the way back.

This response is a 2.

..“Some ammal experts have compared this amazmg ability of cats to that of homzng

29
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—~ 5 In paragraphs 8 and 9 of the selection, why does the author include
)

) information about homing pigeons? Include two details from the selection
in your answer.

The outhdr indudes infbwation) about henig pigeons in
4his Selection. The section Says, gnimal crperts
‘ ability of cats to

why they put pigeons mrt bccousc Mgumne
tomparning them +v éots. Tt gl Sov
homhg?fgccns and cats Semehow use {4 earthis

magnetic field 1o au.de thern, (p 10, G Qbis
gng"t'{&-hs that While the camparng e 4wo

4’3 N »

®

Annotated example for a 2-point response:

The response provides two text-based details to expldin why the author 1ncludes information
about homing pigeons in paragraphs 8 and 9.

A. ...animal experts have compared this amazing ability of cats to that of homing pigeons.
E. ...homing pigeons and cats somehow use the earth’s magnetzc field to guide them.

This response is a 2.

30
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5 In paragraphs 8 and 9 of the selection, why does the author include

information about homing pigeons? Include two details from the selection
in your answer.

In v eosvgs DA, Yne oy indudss
fnitmalion  doou ominy_pigeons becovsa, i
_9 uhu Cals ouiwm Qave a\\h Al
oLy y %0 i
_aulla’ uhich  we dan't un&vs‘mm,_\\m

hu,;‘ d ﬂyﬁ o £l undorsandunt.

Annotated example for a 1-point response:

The response provides one text-based detail to explain why the author includes information
about homing pigeons in paragraphs 8 and 9.

A. ...cats and pigeons are alike in getting home, ...

This response is a 1.
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Q 5 In paragraphs 8 and 9 of the selection, why does the author include

information about homing pigeons? Include two details from the selection
in your answer.

the ghhe ik e somebn ucethe
s maghetic Lield Yo guid them.
and Hhe tnK Yhat they
"\'OWQ., QOoC)\ Nnose - tTo h@lp -\-h"er(\u

O

Annotated example for a 1-point response:

The response provides one text-based detail to explain why the author includes 1nformat10n
about homing pigeons in paragraphs 8 and 9.

E. ...the earths magnetic field to guid them.

This response is a 1.

32
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5 In paragraphs 8 and 9 of the selection, why does the author include
information about homing pigeons? Include two details from the selection
¢ P e e St udl Na——"
in"your answer.

_ Ow. yemsen e quiter inclucles inbnnofion ales+

mgﬁm@cmmwvc o special
e 4o

?‘3"”‘5 Angm— Y&Son, \sA%en-&sl-soM
‘le ‘lm.__

. diCFermices{

Annotated example for a 1-point response:

The response provides one text-based detail to explain why the author includes information
about homing pigeons in paragraphs 8 and 9.

A. ...cats seemed to have a special sense of being able to find home, Just like the pigeons.

This response is a 1.
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. 5 In paragraphs 8 and 9 of the selection, why does the author include

information about homing pigeons? Include two details from the selection
in your answer.

The  Gutheor  Taciudes  iifg(met fon

Ahﬁuunm.ms__%m; betaus e he

COn
Afavtt  10Ay. diremctS and  84iir Fad
1D wuy vark, kise, THC &Mty

MY n{gymorio a GouY hoaa’l\é ”‘3&3
Yecouse «rg,"(' vre scc_?\ng -.\'¥ Lotw

prgtons & ce's Wove  The e o A geivng won(

Annotated example for a 1-point response:

The response provides one text-based detail to explain why the author includes 1nformat10n
about homing pigeons in paragraphs 8 and 9.

A. ...cats are like homing pigeons because the can travel long distances and still find its
way back.

A. ...both pigeons a cats have the same way of getting home.

This response is a 1.
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5 In paragraphs 8 and 9 of the selection, why does the author include

information about homing pigeons? Include two details from the selection
" in-your answer.

M s x\ru‘{ n*vmixj b%'l\neiv‘ubwmv_\ widh
M\MQ

Annotated example for a 0-point response:

The response does not provide any text-based details from the selection.

This response is a 0.
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5 In paragraphs 8 and 9 of the selection, why does the author include

information about homing pigeons? Include two details from the selection
in your answer.

Uo- cola., avnd F lnpXl-

w‘ﬂa

Annotated example for a 0-point response:

The response does not provide any text-based details from the selection.

This response is a 0.

36




2008 Reading Released Items

7 Which sentence best explains why homing pigeons return home?

|

Ny

}5&\

®

OA.
,&Q(W( ®B.
oc.
OD.

Pigeons have a sense of belonging to their owners.
Pigeons are trained by their owners to return.
Pigeons instinctively know their way back.

Pigeons use-their sense of smell to return.

GoOn )
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10

11
12

Directions: Read the story and answer the questions.

The Friendship Orchard
a tale from Central Asia
by Pleasant DeSpain

Two elderly friends tilled a small patch of earth on the barren steppe, a
large, flat, treeless piece of land. They raised vegetables and a few sheep, but
life was hard and they earned little. Winter was especially difficult because of
the dreaded snowstorms known as dzhut, in which previously thawed snow
froze over. Sheep couldn’t dig through the ice for food and often perished.

Because they were old and poor, they took care to watch out for one
another. One of the men was named Kurai. He owned the land on which they
lived and worked. The other was called Dau, and he was in charge of the
sheep.

- One winter, a severe dzhut struck their farm. Soon after, all their sheep
starved to death.

Dau took Kurai aside and said, “I must move away and start again. You've
been a fine friend, Kurai. I will miss you.”

“No, no, Dau,” replied Kurai. “You can’t go off and leave me. Who will help
with the garden, come spring? Who will tell me stories around the night fire? I
want you here, on the land with me. I'm giving you half ownership of the field.
You take the lower half, and I'll keep the upper part. The deed is already in
your name.”

A rare and wonderful thing happened the following spring. Dau was digging
in his half of the field and struck something made of metal with his hoe. He

dug deeper into the black earth and uncovered a small, iron chest. It was filled
with gold coins.

He ran to Kurai, shouting, “You are rich! You can live like a tribal ruler.
And you deserve it, Kurai, for you are a good man.”

Kurai said, “You found the gold in your half of the field, Dau. The treasure
is yours, and yours alone. I'm truly happy for you.”

“No, my generous friend,” explained Dau. “The gold is yours. You have
already helped me enough. How can I take anything more?”

“You have found the gold,” said Kurai. “How can I take from you that which
has been found by you?” ’

“Enougﬁ of your stubbornness!” cried Dau. “Take the gold.”

“Enough of your nonsense!” replied Kurai. “The gold is yours.”
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13

14

15

16

17

18
19

20

40

21
22
23
24
25
26

27

The two friends argued long into the night. Neither gave in to the other.
They were exhausted by morning and decided to talk with a teacher who lived
in the middle of the steppes. He was known as the wisest man in the region.

It took five days to find the wise man’s hut. The two friends showed him the
gold and told him of their argument. The teacher looked at the coins and then
at the men. He looked again at the coins and again at the men. Then he closed

- his eyes and thought and thought.

After a long while, he opened his eyes and said, “Take the gold to the city
and buy the highest quality seeds in the land. Return to your fields and plant
the finest orchard in the steppes. Make it an orchard of friendship. Allow the
poor to rest in its shade, eat of 1tsfrmt,and enJoy its beauty. Rather than
divide two friends, let the gold se_rfﬁf ' any.s,

Kurai and Dau agreed, andleft ‘fori_;,}wl,e_clt;y.": They arrived several days later
and headed for the marketplace. They searched and searched for a seller of
fruit seeds, but had no luck. No one had seéds to sell. The ¢
and decided to rest for the ni

On the way to an inn, they heard a terrible
thousand caged birds, carried by a'carav amels
been captured in the thick forests and high mountains
to market. They would be sold as food for. wealthy tabl

Kurai looked at Dau and said, “Tt isn’ godd to be put

Dau looked at Kurai and said, “It isn’t right that beaut_l,f'lﬂ:_ _ rds should be
eaten by the rich.” S

They approached the leader of the caravan and asked the ‘price of the birds.

He looked at their poor clothes and said, “More y u have.”

Kurai opened the iron chest. “Release them and the gold is yours,” he said.
Dau nodded his head in agreement.

The leader ordered his helpers to set the birds free.

Up into the sky they flew, singing songs of joy!

Kurai and Dau began their long walk home, feeling happy for the birds, but
sad for the orchard that would never be. They talked about their long
friendship and decided that it was foolish to argue.

Arriving home a few days later, they witnessed a strange sight. A thousand
beautiful birds sat in their field and scratched in the dirt. Each held a seed in
its beak and dropped it into the loose soil. The dirt was smoothed over the
seeds with the beating of strong wings. Then, creating a multicolored cloud of
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m feather and song, the birds rose into the sky and flew away.

/

28 Rain fell and the seeds sprouted, climbing slowly from earth toward sky.
The orchard took root. Apple trees and pear trees and apricot, too.

29 Trees take time to grow, and the two old men passed on before they could
taste the first of the fruit. Kurai and Dau were not saddened, however, as they
had eaten from the fruit of friendship for so many years.
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2
et

8 What is the meaning of the word deed in paragraph 5 of the story?

O A. Agarden that is bare
©® B. A document giving ownership
O C. Afew acres of land

O D. Aletter to a landowner

9 What is most likely the author’s purpose for writing this story?

O A. To persuade the reader to donate
- O B. To explain how orchards came to be
@ C. To demonstrate the power of friendship

O D. To show how friends can get advice

10 According to the story, which of these is true of a dzhut?

A. Adzhut lasts for most of the season.

B. A dzhut immediately kills livestock.

C. Adzhut can happen at almost any time of the year.
) @ A dzhut makes it hard for animals to find food.

11
Go On »-
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q 11 Does spending all the gold on the release of the birds seem to be a
\

. reasonable thing to do? Explain your response by providing two details
from the story. ' '
|

A

qaod’

o
L

12 How are Dau and Kurai alike?

O A. They are both ambitioué.
@ B. They are both stubborn.

O C. They are both dishonest.
O D. They are both greedy.

12
GoOn
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Scoring Rubric

q Does spending all the gold on the release of the birds seem to be a reasonable thing to do?
e Explain your response by providing two details from the story.

2 | A 2-point response states or implies whether or not releasing the birds is a
reasonable thing to do and provides two text-based details to support the response.

Examples: Spending the money is reasonable because birds should not be in cages.
Also the birds came back to plant the orchard. .

OR

Spending the money is not reasonable because they didn’t do what the old man
said. Also they were poor, so they needed the money for themselves.

OR ,
Spending the money is reasonable because the birds should not be in cages. But it
was not reasonable because they were so poor and needed the money for
themselves.

1 | A 1-point response states or implies whether or not releasing the birds is a
reasonable thing to do and provides one'text-based detail to support the response.

Text-based details may ‘include, but are not limited to:

A. The men were poor / needed the money for themselves

B. The wise man told them to take the gold to the city and buy seed and plant the seeds /
Q allow the poor to eat orchard’s fruit / rest in shade

No one had seeds to sell / they did not find the seeds

They find caged birds / men say birds should not be put in cage
The birds would be sold as food / birds should not be eaten / birds would die / saved
their lives o . .
The men felt happy _
They were sad for the orchard that would never be
They talked about their long friendship and decided it was foolish to argue
The birds came back to plant the orchard / plant seeds / the men got the garden
they wanted
The men died before they ate the fruit

SEeM @Yo

&

O
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/) 11 Does spending all the gold on the release of the birds seem to be a

reasonable thing to do? Explain your response by providing two details
from the story.

/
[

\“\ -

Qpending ihe 90\d on V-eleaeing ine bieds was

2 PEBAS0NADIE +nm9 fo# Kueai and Dav to do.

IO EaeaqeaPn 1B and [ the 1wo men said
that it wasn’+ eignt fo the DiedS to pe caged

ok eaten by the wealthy. ey 'paying fot

Hheit feeedom Davand KFueai saved ihe
bied?” lves, a1 the ead of the etotu( paba.

J.]_aad_za),ibe_mm_mche’ deed was aeuuaﬂde}) |

with a ceautifuloecnaed (0 et UuRa,

Annotated example for a 2-point response:

The response provides two details from the story to explain whether spending the gold on the

release of the birds was a reasonable thing to do.

D. ...men said that it wasn't right for the birds to be caged or eaten...
E. ...or eaten... '

Other text-based details provided:

E. ...saved the birds’ lives.
I. ...beautiful orchard in return.

This response is a 2.

O
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—~ 11 Does spending all the gold on the release of the birds seem to be a

reasonable thing to do? Explain your response by providing two details
from the story

RN

Yes smfdum all the gald_ o voltors
ﬂva, borcdsg wo\z\ a peagmhablp -l—h.no%ad@

by cely
Pro. two vmen Lelt Aoy Loc alhet
-va% Ard . Then Lhe bords  reluumnod
the, Laver ond  plented 4 oco hard
Lo~ dag RN .

= o

Annotated example for a 2-point response:

The response provides two details from the story to explain whether Spendmg the gold on the
release of the birds was a reasonable thing to do.

F. ...two men felt happy for what they did.
I. ...the birds returned the favor and planted a orchard for the men.

This response is a 2.

O
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3 11 Does spending all the gold on the release of the birds seem to be a

v ‘reasonable thing to do? Explam your response by providing two details
- from the story.

T AKX 4090 Tpcecade dng Ando e canse e bieds

eoded o laehing e ocdnexd Aoatsanid have beea

ade Lo )ﬁ\rtgdc). Awo, ¥\oe Aerision '\(*e)\'@ca ha‘r—c(ﬁ}

all e 0ap¢ Aradenscdd cak Com M@C@MK&; i alae
Aeore benakiQ oxde, |

Annotated example for a 2-point response:

The response provides two details from the story to exp1a1n whether spending the gold on the
release of the birds was a reasonable thing to do.

I.

..birds ended up planting the orchard...
B.

...the decision helped not only all the poor that would eat from the orchard,..
This response is a 2.

O
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11 Does spending all the gold on the release of the birds seem to be a
m reasonable thing to do? Explain your response by providing two details
o from the story.

Yes bECGLMi{/ dPWLe,)” ;‘//1/7)2/0(/_
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Annotated example for a 2-point response:

The response provides two details from the story to explain whether spending the gold on the
release of the birds was a reasonable thing to do.

H. ...better friendship.
I. ...the birds planted a seed...

This response is a 2.
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~ 11 Does spending all the gold on the release of the birds seem to be a

L reasonable thing to do? Explain your response by providing two details
o from the story.

Spe/\c\\\/\f} all M c{aw d&egy\\x

seeih ke a rc’mamlaa H/\Ac; ko
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Annotated example for a 2-point response:

The response provides two details from the story to explain whether spendmg the gold on the

release of the birds was a reasonable thing to do.

A. The men were poor...
C. ...no one had seeds,...

This response is a 2.
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11 Does spending all the gold on the release of the birds seem to be a

(/j reasonable thing to do? Explain your response by providing two details
N from the story.

mwmmmij

Annotated example for a 1-point response:

The response pfovides one detail from the story to explain whether spending the gold on the
release of the birds was a reasonable thing to do.

E. ..birds would die.

This response is a 1.

O
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11 Does spending all the gold on the release of the birds seem to be a

reasonable thing to do? Explain your response by providing two details
from the story.

1 Hx‘»‘n\(' \ES, becaude S im portant to chre
for_ather Lmq Hhing s, LiKe when they goig
‘H\od' ’HaP,\. \M@f-P Leow\JnM birds bw‘\' were
9@;1}0}.—}0 hg fo:hn h\/ rich peo?le.

Annotated example for a 1-point response:

The response provides one detail from the story to explain whether spending the gold on the
release of the birds was a reasonable thing to do.

E. ...were going to be eatin by rich people.

This response is a 1.
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11 Does spending all the gold on the release of the birds

seem to be a

(/3 reasonable thing to do? Explain your response by providing two details

from the story.
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Annotated example for a 1-point response:

The response provides one detail from the story to explain whether
release of the birds was a reasonable thing to do.

D. ...they felt bad for all those birds locked up in cages.v

This response is a 1.

spendmg the gold on the
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11 Does spending all the gold on the release of the birds seem to be a

('/3 reasonable thing to do? Explain your response by providing two details
N from the story.

Ta This cong yLs ij Ereen v, bYrdy
“J\O( {0(\ 4(\4’\";—\- 'JN\I"Q_/ (’J fd\ h—ttppd'\\ah W i lqt/
Yo 0\'56 tmlcPO\ 1"0 de .-L ‘hm gm"ﬂﬂef

Annotated example for a 0-point response:

The response does not provide any details from the story to explain whether spendlng the gold
on the release of the birds was a reasonable thing to do.

This response is a 0.
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11 Does spending all the gold on the release of the birds seem to be a
(/v reasonable thing to do? Explain your response by providing two details
o from the story.

"/\\r\e\! q@m&a\fec\ he leoder ofihe cacalan and
asked e price of fhe birds. T Hing it 15 a geod
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oirds oant Hey weut to be free tog Tie geople.

Annotated example for a 0-point response: |

The response does not provide any details from the story to explain whether spending the gold
on the release of the birds was a reasonable thing to do.

This response is a 0.
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11 Does spending all the gold on the release of the birds seem to be a

reasonable thing to do? Explain your response by providing two details
from the story.

Y@,S,‘DCC&\X\L viaw Ahe, b\ {‘XQ Cown Q&Q\ 1o 21\}
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Annotated example for a 0-point response:

The response does not provide any'details from the story to explain whether spendmg the gold
on the release of the birds was a reasonable thing to do.

This response is a 0.
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, f) 13 Which sentence explains why Kurai gives Dau half ownership of his land?

,0‘7 (qpe J}{/ A. Dau raises sheep on Kurai’s land and becomes part owner of
the land. :

7
Lgb‘ E :
t . B. Kurai and Dau are brothers and should share their
possessions with each other.

- @ Kurai enjoys and appreciates Dau and wants to keep a good
friend in his life.

D. Dau’s sheep die and he needs to plant a crop in order to have
some food. .

@

13

stor |




